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, Developed and coordinated by the Bureau of Reading£//
Education of the New York State Education Departsent, Project Aler
is a statewide inservice program to facilitate instituting or. ’
improving the diagnostic-prescriptive approach to reading
instruction. As part of this program, a reading resource kit was
prepared by the bureau to give structure and direction to the
projects in the local schools. This multimedia kit presently has six
packages, vith three more to be prepared. Each of the packages in the

- kit analyzes one skills topic in reading. The fifth package, )
: ®Classroom Managemert,” contains materials intended to help teachers

organize their classrooms effectively so that individual needs can be
met .through appropriate group or individual learning activities. The
first Section of the package emphasizes the importance; of using
relevant student data as the foundation of instructional planning.
The next section focuses on possible staff patterns and the

relationship of classroom organization to learning. And the last

section deals with the instructional program. In each section,
assigned tasks involve the teacher in actual procedures for classroon
management. An overview of Project Alert and the administrator’s

_handbook, which describes the intended uses of the packages, are

included with each package. (TO)
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Uvirview of Froject Alert

¢ 2 ’ ¥
- - , . ‘ - ' » ~
- . . v, " Thomas Fitzgerald | ,
\ Yy . Associate, Reading Burcau :
C : State Education Department

:‘t . . f//f , . Albany, New York

* Project Reading Alert 1s a statewide inscrvice program with the ob-

”

-

K Jective of instituting or improving the diagnastic-prescriptive approach’

-

tr reading instruciion. iIn an effort\to increase the impact of inservice
programs, this pfojégt tas been developed and coordinatcd'by the Bureau of
Rcading'EddEazion of the New York State Education Depgrtment. Many ptevious
inservice prograns ‘utilized outside speakers for short-term lecture courses

which  had littic emphasis on demonstrations of classroon teghniques. Project

’ t
Alert is structured to overcome the widespread nogative response of teachers

-

N to traditional inservice arrangements. For this reason the project has
scveral unigue features:

1. Clasaroowm teachers are uted to facilitate and guide inservice

’
& - ' Ld

. PIO§ LanE,

3. The cuphasis §s placed on the self-direction of teachers in

fgj{ ' “determining content of the inscrvice program,
: 3. The vrohasis §s placed op classroom demonstrations of pew
techniques, |
4., Finally, 50 school distrigts afb}conpcrating ang sharing inscrvice

. \\

. : .
' .
: [ 4
ny
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materials and objcectives _ .

Profect Alert has been structured in three phases, - each trhlning a

group of tcachers vho, in turn, have inifiated an inservice prdgram for
other teachcrs. Through this "ripple'™ effect, it is expected éhat &ppYoxi- ;

mately 5,000 teackfrs vill be exhused’fo the reading inservice program.

The first phase of Projéct Afert, funded through'#SEA, Title 1 funds,
brought together the 50 dircctors of the summer prograns for a ?-weck work-
L J

shop in.ﬁarch 1972, The participanté focused on three méin activitios:
1. Fxploring, critiquing, and utilizing the YReading Reso;rce Kit",

2. 'Refining inscrvic mndéls for eéch of the 50 pr;jects‘ and |

¢ 3. Iuvesgtigating adﬁitionai diagpost{f-prescriétive technfédes by

reviewing new comrercial material and visiting school prograus.

The %0 rcading specialists returnod to their communities to direct

the second phase.of the project, a summer imstructional program for children

in Titl; 1, ESFA programs and inservice trainiﬁg for 670 Title 1 ESEA
teechers iﬁ the sumrer program. Thié second phase was alsc funded through
Title 12 ESIR. As the director fncilitatea,'guided, and evaluated, the
teachers” designed theis {uservice prugra& to mect their own needs in the
classroow: diagnosis, prescription, evaluation, and mangﬁemqnt. The spiri;
of ;xperimnntation was cncouraged through classroom demonstrations, shared

instructionai respousibilities, and self-evaluation. The Reading Resource

4
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7: j ¢ Kit and coumegeial material provided the focal point for tgéchers{
e , Udiscussions and tear projocts.  An fmportant objective of ‘the sunmer phase

was to prupare the tuuchers to organize and facilitate inservice prograus

-
. this past academic year 1972-73) in their ipdividugl schools, The -

teachers 'trained during the sunmer returned to their buildings as teachers-

I &

leaders with.the réspnnsjbility of organizing an inservice program for their o

fellow teachersd

. > * Throughouvt this prograa, chumercial and locally developed mégstials

-«
were used to assist tcachers. The Bureau of Readine ''‘ucstion prepared a

Reading Resource K{t to give added structure and direc 26n for the 50

projects. This multimcedia kit presently has six packages which permits the

. teacher to svl@gt areas of interest and needs, and to work through the readings.

-

tasks; and évaluaiions. This-may ‘be done independeétly or in a group,
depending on the desircd irggnizatiou of inservice in that building.
ThefR:ading;Resource git brovid?d strucgpral.guidelines for developing
. a rcadiné‘pxngéam based én individual néeds nf stgsents as advocgted b;\xhe
Regents position paper on reading. Inservice leaders used the kit as a-
¢ springbOurArfor evaluating and inproving the skillg and technidues of the
teachers. . Other inservice materials will be “ugcd to expand the program-as

the needs of the teachers indicate. The kit {5 not designed as a complete’
» » . v N )

- teaching resource nor as a complete readimg program for u school system.
. - ' - .

-
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The kit's central focus is the,developnent ©f a diagnostic-prescriptive
approach, to classroon r&ading instruction. Each of the pagkages in the

kit analyzes one §e¥1ls topic in recading. The follswing is an outline

-
[y

of the contents of the packages: / ' C
L 'The'Recognition of- Readiness °

11. The.Informal (Reading Inventory

f. Hov to Construct . .
) 2, How to Aduinister with a Demomnstration of Procedures
3, Recording Scores . )
A

111. Diaynosis of Word Recognition Ability

L 1. Technicues for Testing
2. Interpretation of Tests
3. Availablc Materials )

“1V. Assessient of Listening Skills

V. Classrnom'Managemont g
1. Data Tollections Organization and Use
) 2. Facilitics .
s 3. Instruction ) .
- .
V. Fry Readability Index )
VII. TIumproving COmpyohénsigu Through QUCstioniné Techniques
° (available 1974)
V11l. Reading in the Content Areas )
(available 1974)
IX. Prescription in Word Recognition Skills ' .

(available 1874)
With this brief overview of the components and activities of Project

ALERT, onc of the six available packages is presented following the,

¢t

Administrator's  Handbook which deseribes the intended uses of the-

"

packages. '

-
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S Gratitude &s capressed. to these eritor s who bhelped prepare individual\
. ' e ‘
. packages and provided Inspiratica and cooniivity as they wrote the narrar
¢ tives, planned the sequences, and nrrma;-..} vhe taske {or the Inservice
- . R *
Reading Resource Kit, Appreciation gor. @0 : _ .
- - ’ ] : * .
. l' L4 | H . [ ]
) PHOEBE LAZAKUS . -Supervisor 1 Swceial Fducation, BOCES -Nassau
\ County, for t7 [Jeadign #oatlinesg Package
) ~ -
.. ' | "DOROTHY OHNMACHT -Acnistant Prolutaor of Dducation at Rassell,
o © Sage Unjlepe, ter the Inforwal Reading Inventory
4 a
- ]
., . JANE COLL1S Fovmer Direct o of Reading in Holland Patent
A Schoniz, jor Laggnosis of Word kecognition Abilicy
N o ,
FRANCIS HODGE <Asuirtant iy lor, ar College Student
. ) Devedcpment © - ¢ o, wssessment of Listening
. ¢ Comprrhensicn
EERYL SITAIMIAN  -District Supcoviner of Reading, District #3 2t
— . Huntingten, i ooe 1sland, and TEOMAS F1TZGFRALD,
! Assorigte in keading Eduvcation, for Classroom
' Manspoment ‘ s

Divector of Loemding Center, Rutgers University,
“fov Rn;cg’ahi Jies Tndex :
H)

EDWARD FRY

The narratives for th: cassciren uere ':oafi by: -
SARA PITY -Reading Speciatist, former teacher at Albany
Hi«li School

PHILIP MORRISON -Aszcciate in Flucational Coamunications

The writing-editing stoff conuitited ©f Sara vitt, Agnes Holleran,

o
former Fnglish Dopartment Choirean at Cn%vef High School, and Elleu
. ' Y

Murphy, English teacher, dhey contribated Lo the clarity, concisencss,
and acedaracy of parsatives, taoes, and vorkbooke, : .
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Apprecintion alro 1s due to thel staffs 1n the Statc Educat!nn Departe

ment units: Mass Cbnsun(catlon, Audto Visual CeLtcr, end Publ!catiops for ‘

exceeding thesr roles {n producing materfals. Special nmention i gtven

»

to Helen Harion and Jeasr ﬂpnwn of the Guilderland Central Schno] Distrfict
pnd to Willian heigcr cf Shaker High School, Latham,fer their kind
cooperation In maklng the produciior .8ible.

s rcsosrce kit was ﬁreparcd under the direction of ALBERTA C.

L

PATCH, Aségziate. Bureau of Reading EJducation.
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< | |
Other members of -the State Education Department who gave generously
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-~ FPANCES MORRIS, Ass&giate. Bureau of Rc;d{pg Educatibn

PAULA FOLLINS, Associate, Bureau of Réadiag Education ,
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The fdca for the Inservies Peadfn: ‘ -ource Vit for classroom teachers

/ . .
was first contelved {n the Burviv of Koo'l dudducation fa 1970, At that

t -

time the need to 1each far muie teachers lon 48 pacucntly possitie through
. .

T inservice local worbshoups or th-cugh th. tiwited nustcr of collegiete

»

- -

_ programs available to a 8istrict bécqpv:*rfdcnt. ,his led to a decision

S o

to \develop"a series of learning pachqg{:. for use by fndividmat teachers

or by spall groups of teachers, While t!. are decigngd to be selfs

BN . directed and self-peced, 1t 4s heped that iiey will be used whenever

-

possible under the ditection of a cump:t ol rveading consultant or director

of curricvlum. The {irct six packeges c~-pleted In the series deal .

*
L

primarily with diagnostic technlcues u§.fs1 in the élassroom._the’evaiuatioh

of the epproximate dffffeuity of matéricl~ .nd the organization of a

e , ) '
classroon to provid: individurii.- ! dnur, . " Jon ant thes fi11 the {dentified
N . * . [}

* needs of the learne;.

L4

[ .
' Thesc packages &are interierd to serve o toels enl to expand the
- . &

oY
capacity of the Stete Education Deperticit to reaclf all teachers in New York
3 . ' . .
State concernied with providin, the high-ni quali’y of instruction. It is
our hope that these materfals, uced In pic, o r perspective and supplemented
PR )

by other means for fmproving the teacher': ¢ffectiveness in the classroom

reading program, will enable the school districts.to fwplement the progran

%

g . proposed in the Ecirnt's Posfti«n Yager N, 12, Reading, published {n July,
' 1971, : . ‘
} .
. | ) X | . R e . (C?( ?2‘%
V- Jane Alpazzipe, Chief
- Busce o Rendting Hducatfon , '
- «_ - ! .
. : ¢
t
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i . o INTRODUCTION

* A .
' Dees ynur teaching staff necd help fn:” .
- . . ' ' :
~eeconstructing and adianistering diegnostic reading tests

~=eindividunlizing read¥uy fnstruction

v, eesdetormintug the redcability level of materials '

*  eerdetermining requing readiness of individual students
ce=testing sv1d recogniticn ability : -
---developing communication skills related to rcading---such as those

found in listeninp . .
-e=derigning programs for students bascd on tlicfy abilitics -and
oeeds ) ’ Al

Do you find it difficult, -1f not prohibitive,.to get the. time| fac(l!ties,.‘j

“

and 1csources needed to provide such help?

The Inservice Reading Resource Kit provides low-cost, on- the~job ' trai ning
to assist classrooi teachers ' in fndfvidualizing reading programs. Flexe
ibility is’ an important feature cf the mitl ti-media epproach. §fuce the
program is self-pdminictering and self-fnstructfonal, the teacher can
schedule his cwn learning timc and place, cen adjyst the materials and the
pace to fit his own needs, using as many or as few of fhe cosponents as
he choovsns. The eonly facflitics needed for the prorrsm are a caceette .
playback recorder, & pencil, working space, énd either 816m film p7O-
decctor or a one inch video tape.projector, preferably ona-which fucludes

»

a8 sonftor, ] ' , . v

Few bibliographicel refererces are fncluded {n the kit sfnce they tend
to becone out dated rather rapidly and lists may be {nterpreted as
restrict’ve. Administrators are urged to kecp information about up-toe
data professicnal resource materials readiiy avaf{leble. The school ReadtnF
Coordinator carn. supgest specific matericls on request.

r
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q . X
- . . ,Self-rnstrucffﬁnal!ipséivtce Readfng Kit: ,A Resource for Developing .
L . Diagnortic-Prescriptive Techniques {n Classroo Teachtng of Reading’ -
. x
+  Objectives for Use .

.. Adnini strators and readin; supervisors will be able to offer o resource

packet to classroos teachers to assist them {n {ndividualizing their
reading progrums. .o . .
. < . . ‘ ‘
- _ " <..Administrators and reading su vvisors will-be able to plan a- self.
o fnstructional {n-sexvice readi: ; courre foy classivom teachers.
...CIa‘Qroom teachers will be gble to use these mult{-medSa packages

indcpendently to develop expertice in indtvtdualizing readiqs
fnstruction. .

) . «esThe clessroom teacher will be able to use the packages {n this
‘ . resource kit to instruct herself ot :

. : ...;;sessins etudent teuéinéss for learning to read

v cocONBLTUCLING ap§ropr1§te:diagnastic reading {nstryments =
...determining suitable 1cading materials for students
...prescridbing appropriate reading tasks and programs 'f'or students

. «o.Tecording read!nd 5rogress and mgintaintng recordé for students

ccobelelting classroom managemont procegures epprppriate to specltic .
necds '

The Inservice Reading Resouxce Kit is intended to serve ae o spring
board, helping the classroom teacher to dingnose students’ reading prvficiency

and to prescribe sppropriate programs {or every child {n s range of f{rome
below-to-sbove-averape achievemenmt. 1t:4s not meant to be a cliniecal

- fnstrument. Intentfonally, it oversimplifics techniques for diagnosis, _
’ . holdirg to the thesic that as a teacher goins expertfse, he will become
§ avare of questions vhich are -raised by cpecialists in the field, and will
, < pursue sophisticated proredurcc at greater depth than s undertaken 1n this
S . foundation study.

-~
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»

s

Package 1 The Receopnition of Réadiness “
(Reptuning Reading Le¢el) . ~
This packape deals with reans of detervaining a chfld's development in
mastery of the skills essentinl to learning to read. It provides a set of
axfons ot pencralizatiogs about the process of ¥eadfng whick should help
the teacher to identify the <¢hild's pofnt of readiness. Sugpestions arve

‘given for corialn tacks which will sid the teacher in preseribing eppropriate

instruction to mecet those necds. ) J

-

Package 11 The Inforedial Reading lnventory

This packapge expleins oy to, construct and how to adwinister the
informal reading {nventory which {s a mosti useful instrument in providing
appropricte placeaent for students in materials and in the réedfng skills
‘sequence. It helps disznose strenpths and weasknesses giving the tescher
fnsight 1nto the individual's lecarning needs. A video tape or 30 ma Eilm
dcmonstrgtin& procedures accoupanics the.patkage. ’

Package 171 - Diasgnosis of Word Rccognition

This pechage goes futo detail in the techniques of test!ng word

tecognition., Materisls are susgested, lntarpretations of results are |
provided us-guidelincg for teachers Actusl test eitnations have been .

recorded on cagsette tapes. v
. . A r ~ o8 ”°,
Fackage 1V - Agsessment of Listenfng Skills’
° . [ ] . .
- . This packege presents matericls for assessing the child's listening

comprehcnsion level: “Sample exerciscs, scoring devices, ard sanples of
question techniques are included. This is the first of seversl packages
dealing with cofuuntedtion skills which are related to the teadinb'process.
{1he other packages are to be ceveloped at a lantey time)

- »
- Y
*

Packagc V .o . Classroam Managewent : S
Thlr package deals with three major concerns ip classroom management.
Section I focusep on data collection. The teacher learne how to orpanize
and use iv’oxnat(og{abnu& students' reading skills. Section 11 deals with
classrovw facilities and staffing. Section III {s directed toward fnstruce
tionel ptrocedures. ' S . i

- . -
¢

Peckagf- Vi 2 The Fry Readability lrdex  © " .

. This rackagc 5 a wo*king thpe and stuiv book to teach' the Fry Read-
ebiifty Index, which £s ane of rany tethods used to ¢lermine o textoook's
level of reeding dfiffeulty. . s ’ .

-
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Suggestions for Use of .hesource Ki{t

. . . . - .
T Sftuation ¥ , L '
-, - A beginning elcmentary clossvoom tea~ter has hod Jittle «1 v
- = background {n the teaching of- veading. - the asks for kelp In oyphniving
. her classroom.  The prfncipal of her reheo] calls the Inserview” Peading
© Resource Kit.to her dztention, and he helps her arri . a scheehite for ,
= using st after school fn'thh library of thr school uu two, doy- cach” weck.

He asks her to koep a log whick will shicy any value (this, resnured way have
“ein fmproving her owa effectiveness In th classroom and d:ks beg t@ading

' teacher to assist. hcr in her use of thie kit. =~ . . - n
[ . . N . )
Situatinn 11 * , .9
- M . . LN

" A team of social studics teachers Lu a middle rohoel {5 concerned with
the suftabf{liry of texthooks for the studintsy  The d»yartm‘%t chairman
) schedules neetings for them to uce the reoource kit and leatn hLisw teo

B ; determine the readal:ility dffficuity of,tn. texts. They learn from the

g regource kit how to do {nfdrral testing to find the studrats' rezding
fnstructional level. Their findings will Le reportcd to the cchiool prin. *
cipal and to the puldance officr to be chovod with trachers {n cthir eontcat
areas.” Rccommendaticus as’ to the appropifateness oi naterials w211 be
fncluded {n the report and adjuctments witl he made I <elect!.us of texts
and in groupioy procedures ta provide sultable fnstroction for the students,

L

Ztuation 111 ’

- ' The currleuluyr conmittee of a school district hins veported.that there
has becn no recent fuservice course in rending for fts classioum teachers.
A.survey of need ana & griority 1ist {s nade. Teaciiors in greatest need
of thie scrvicé are-scheduled through the entire resource kit by tha réading
, supervisor¢ A salary increment is allowed for inscrvice eredit, npecording
. district polfcy, when a teacher ngFQ evidence of satis? Hctuxil)
‘ qompleting the course.

ituat‘un v , . )

§ -

A langauge-s1is social stuvdics team of teachers on a secondary level
questions the suitabilsty of the curriculum for the jow, averapse, ‘and above
average students in the school. The reading coordimvitor sugprsis they vee

« . & readsbility index on texts and supplegentarv materiuals. This{leads to
) further study of the Inservice Reading %onouzce Kit. Among othir discoverics,
the team deteimines, after prafiling avaflalile studept test scofes, that
the sbeve average sepmenit of ponulation {s capable o£ stretehed|performance.,
A survey of avelleble rvesoutces in tehool pnt corounity fs reww ~ended.
The team constructs p curriculum of grestey renge an! depth for these
. , students, utilizinn sugpestiors from L paclages of the kit §n determining
needs and prescribing extended opportunitics for indpendent study and
individualization.

—

- e \
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. " Package v ’
. 7
- ,-Classwoom Management ‘ *

N Introduction
{

A . o . ¢

The classroom teacher {s like a stage manager. He must control a num-

«

N ber of variables to lnsure'satlsfactbry‘resﬁlts. Control does not sugge.t
?:“ : - classroom restrictions but rather describes knowledgeable organizing and

functioning. The vgriable factors in classroom manag re the chil-

drén, the instructional program and the educational .
- This package of materials is intended to help the‘ngggher organize
the classroom effectively so that individual needs are met thrdugh approPrI-A

ate group or individu#llied leaining activities. The material within the

~

package {s Based upon a skills approach uti!iz(ng a diagnostic-prescriptive
systgm of insf%u;tion ) Section 1 eaphasizes the importance of using rele-
vant student data as the foundation of instructional slanning. Section

11 focusds on possible staff patterns and the relationship of classroom

-

P organization to learning. Sectfon III deals with the {nstructional program.

In each section, bssigned tasks inveive the teaeﬁér in actual procgdu;en

’

for classroom mar.agement .

-
L g

After studying the contents of the package, the participating teacher .

should'be able to organize an effective {nstructional system.

.
fupeta
"
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* .Seetion 1 . '
, hata Collection: 1Its Organization and Use
Classroom }earning actlvtﬁies evolve from individual needs. Knowledge
of the student's abilfties {s therefore important as‘a\fonadatigg_fgf pre-
p;ring an instructional program. ihe teacher must agqu(ée tgfo;nytion
“ "on group and individual schievement. He must assemble the dhta fron a
. variety of possible soprces, which may tnclude:
'} 1. standardizq{’tests

»

2. {informal diagnostic evaluations

3. anecdotal records

& 4. health records
5. interest and att{tude surveys T
6. learning abilities and intelligence tests ‘
7., teacher comments and check 1ists
8. teach;r?parent conference reports
- .9. samples of Hhildren's‘uork‘
Task 1 : _ . ' ' Section 1

List the data sources available to you, uvsing the categories
suggested above.- In a second 1{st fdentify types of information which
are not now available to you but which would be useful. The fncluded |

sample may be helpful.




§

~

. e Information ﬁ:u;ges’
" Avgllable Location
, .
1.
2.
3. - i

Use this location code to simplify your

a. in student's personal folder
b. in school central office
c. ' in classroom file

d. other
A )
Unavailable
l.
: s
3'

Suggested plans of action:

task:

4

" Plan of Action

a- request needed materials from administrator
b. make recommendations to test committee
c. develop material with team on grade level

*d. other

)5
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. " .  Following is_.a description of 8.few of the major sources of data to
help you put your infordation to use.

" I.E'Standard ed Reading Tests: These are a widely accepted
. source df informatiom, either (n a survey or diagnostic
~, form. Survey.tests generally produce two or three scores; T
comprehension, word knowledge and somet’imes rate. A sur- ﬂ;f’i
vey test is appropriate for establishing the range of your- -
group and {ts relative standing cpmpared to the nomipng”
population. Diagnostic.reading tests generally _produce
: . several sub-scores and are useful for detergxn{ng individusl
T skill needs. Since grade-level scoreg/oa‘standardi:ed tests
generally indicaté the child's level of frustration, instruc-
tion in reading materials should occur below the level de-
termined by that test*
2 Informal Reading Inventories: This information source s
_.reliable and revealing if administered correctly. Such
inventories will {dentify the instructjonal reading level of
the child as well as his difficulties in word recognition. .
The second and third packages of this resource kit deal in
detail with informal reading inventories and word recognition
testing techniques.

3. Intelltgence Tests: These can serve as helpful {nformation
tools but are often misused. Testing protedures vary from
test to test. Some are group administered and the resultant
scores reflect the reading ability of the ‘student. Some
produce both a verbal apd non-verbal score. Manusls are use-
ful in making intelligent {nterprétations.

&

Tasi ) § S | : ‘ , Seetfon 1

A class ;ssessment form is provided with this package. Enter the‘lnfqrna-

iiqﬁ fdentifying skills and range as required. The highest, lowest and mean

. score tabulations will Bring thto focus the range of abilities {n your class.%

- .

*A lecture on Standardized Tests given by Victor Tabor, Director of the Division
of Testing in the New York State Education Department is included at the end
of Section I of this package. . , ,

{ *
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Study your completed class assessment form to deferudee the tollou@nsz.
What ts the achievemen} range for the total group? .
What is the raege’df scores on Intelligence Tests?
Bow is the class achieving in refﬁtion to a@ility measured? .

What range of reading levele should be included in instruc-
tional materials?

What range of materials do you need for sktlls development 1in
reading? for independen& :Fldtngt- o

. Ave sufficient quantities of material's avatlable in appropriate
ranges for each subject area?

fYour class assessment will be'useful in ﬁnkinﬁ decisions sbout instruc-
tionel materials. Houever the evaluation of indt;iduel needs gives the most use-
ful information for plann.ng The informal reading inventory, formal dtagnolttc
- readins tests end skills inventories assess indivlduel skill developuent. 1£
such data s not available, immediate steps should be teken to obtain it.
Study Packages I, 11, I1I, and IV (as needed) in order to gain the knowledge

and expertise for individualizing your 1nstructton.



Curriculum outlines and subject srea demands in jrour school may have

resulted {n an lntemal develomnt of 8 reading uuu checkl {st. 1If mk

RS an lnstrmnt is not available, you should take steps to secure one. Often, .
committees, teacher teams, or gude level represehtatﬂres work together

to bufld it. The reading section of the New York Stata Education Depsrtment

jubucatlon English Langusge Arts 18 a useful guide. There are slso comner-

clally prepared materials, two of which are the Wisconsin Design foy Reading
ggu Development t and High Intensity (Random House). Barrett’s Taxonomy of

Reading ‘Comprehension {s another good resoutce

Additionally, a descrlptton of an inventory of skills needed in content

.
e
f
/

reading is included in this package A detaned sample for social studfes

y teachers is Also included go help them construct & dugnostic reading skills

test. You will find these on the pagn following the summary of this section.

After you have acquired diagnostic data on several members of your class,
£

A

you are ready for Task I1I.

"l‘nk I111. Section

3 Record the data you have gathered on the Class Brofile Sheet provided.
- - Hhen cospleted, the profne will bring into focus those student s who have '

similen instructional needs.’\{also tdenttﬂes tbe skills which are not

yet mastered, Using it, you cas make such decisions -as:
?

Which students shall I group for further instruction on

. What material shall 1l assign to (certain student or group) for help in

.

Ny . ?
What prior instruction must I give before these students are ready for (

s lessons on ? ]
\ What method will be best to use in introducing ‘this new skill to this

: ; : group of students?
. Q ‘ P
IRC o~ /7




o~

Space {3 provided on the class profile sheet for recording personality
characteristics which must %e considered éhgn planning learning experiences.
Information can be géqulréd from teacher observ;tion. anecdotal records,
{informal needs and interests {nventories, socioi;ans. and tests constructed
to detérnine soéial and eaotiona{ characteristics. An astute teacher con-

siders such findings fn her planning for groupqand individual assténments.

«*

RO .
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. . < o
. . ; . . ‘ )
*  In summary, the eighasts in tﬁ@s'sectlon has been on fha usk of data
in an'xnstrqg;togal setting. !pu‘havéz' . .
‘ v 1. ldeqttfl;d.aVQSlable information -
2. recérded data . R Ve N :

-

3. 1sted avatlsble matertals by subject and level of difficulty .

4. {zed data on the bas}s of group and individual achieve- -
nhnt
veo 5. ldenti!ted skills to be develoPed, uslng test information
’ ; ‘and skill outline
&
. ’ , L]
- .
: : ~
v \
. ‘ /" ) —
{ o ‘
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GROUP READING INVENTORY -
¢
£ Y ' . -f
Delcﬁlption: . : : | ’

The Group'keading lnveﬁtory {s a teacher-made test, constructed from
s . . reading materfal th;t the s.tud.en: fs using or may use in a content textbook.
N . It ‘1§ sometimes called an Informal Group Inventory or Diagnostic Sutvéy Test *
‘of Reading Skills.
. It is composed of frem 25 Fd 50 questions, {s glvén orally, and anx_h’

be covered in one class perfod.

The purpose is to dete?hlne those reading skills i{n which the student
ts deficient. It also can be used to measure growth in particular skills
after concentrated attentio; has been given to them. It {s not used to ob- -~
tain ranké or grade scores.

Content‘urea teachers discover tha; studenis may have difficulty {n
reading skills and study skills in a specialized ares even though they have
mastered those skills when applied to olser content . -

Q&estions should be asked to determige the students proficiency in each

of the following areas:

L

English:
a. Parts of a book .
1. Table of contents -
2. Index ‘
3. Glossary . )
4. Biographical data "
S. Introductory paragraph to a story :
‘ 6. Summaries
b, Vocabulary
1. Meaning .
. a. General background of word meanings . : ‘
v (1) Selection of correct meaning from several dictionary
meanings.
: ' (2) Antonyms, synonyms
(j 2. ngd recognition and attack
- Divide word into syllables

Designate accented syllable
Note and give meaning of prefixes and suffixes
Change the part of spesch of & word

ohn crh

Q ' ' ) 2
rlc . 22




ot Science: ' q

¢. Comprehension

1. Note main idea . o’ T ‘

2. Recall pertinent supporting details

3. Draw conclusions, inferences
4. Note scvquence of ideas

d. Reading rate

e. Skimmjng and scanning A

. Mathematics: -

Reading a verbal problem and stating {tn one's own words ¢
Adjusting one's reading to the requirements of the problem
. Translating words inro symbols
Knowing the meaning of symbols
. Understanding vocabulary g

Noting the relationship in formulas and equat ions
Obtaining lnf$rhation from charts, tables, and graphs

)

oM N OB

5 !

Using parts of the book

Using resource (library) materials
Vocabulary (meaning from context)
Noting the main {dea

Noting pertinent supporting details
Following directions )

., Drawing conclusions '

." Applying theoretical information
Understanding formulas and equations

- oo M &0 ok

Social Studies: :

¢

Using parts of the book

Using resource’ (library) materials

Using maps, pictures, charts, etc.

Vocabulary

Noting the main idea

Notihg pertiment supporting details
Drawing conclusions

Noting the organization of the material

/

.
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NCIM: STUDIES - Diegnosis of Reading Skills . .' \

Directions for making a qx;gnost!c test using the soctal studies textbe k.,

1. . Use 26 questions.
2. Write questions designed to measure the following reading sk!lls {n the
proportions as. shown below:
. (1) Uusing parts of the book (5 Questions)'
(2) Using resource (library) materials (& questians)
(3) Using maps, pictures, charts, etc. (4 questions).
{4) Vocabulary (3 questions)
15) Noting the mailn fdea (3 questfons) :
(6) Noting pertinent supporting detafls (3 questions)
(7) Drawing conclustions (3 questions) ‘
(8) Noting the organization of the materfal (1 question)
3. Choose a reading Splectlon of not more than 3-4 .pages in length.
- 4, Have questions of skills ¢4 through #8 - vocabulary, main {deas,
' details, conclusions, and organfzation--based on the readihig selection,
S, Explain to the pupils the purpose of the test and the reading skills the
test {8 designed to measure. As test {s given, let pupils know the
e skill being measured. :
" 6., Read each question twice,
.7. Write the page reference of each question on the blackboard as the ques-
tion i{s read.
8. A pupil is conslqered to bé deficient in any of the skills {f he geots
*  more than“ene questton in any of the skills wrong., For example, (f s
pupil gets two vocabulary questicns wrong, he will be considered
deficient in vocabulaty. If he gets only one vocabulary question
’ wrong, he will not be considered deficient.
9. . Form for tabulation: .

’

' Name._of class Section Teacher
Name of pupil ] Skills . -
Parts of Resource ¢+ Draying, Con-
book Materials .Vocabulary - elusions, etc.
T * -« *
.- : * R
_ . . (Star whatever the pupil is defictent.)

" .10, Form of test (sample) :
(1) On what page would you find the nap that shows (name of map)?
Parts of (Shows use of map table found {n front of a book.)
v book (2) On what page does Chapter __ begin? What is the title of the
. unit of which (t 2’ a part? (Shows use of table of contents.)
. (3; How can the {ntroduCtion on pages __ help you in your study?
- _ (Shows understanding of unit introduction,) '

(4) Of what value are the questions, activities, and vocabulary ¢
! shown on pages for understanding the material in
the textbook? (Shows understanding of spec¢ific textbook study
sids.)
(5) 1In what part of the book would you lwok to flnd the page refer-
ence of this topic: (Shows use
of index,) - ’ ' '
25




Use of (6)

Resources
(7)
(8)
(9)
Use of (10)
maps,

charts, (11)
etc.

(12)

(13)

READ PAGFS
Under- (14)
standing(1s)
Vocabulary
(16)
Noting (17)
main (18)
{deas (19)
Noting (200
detafts (21)
{22)

Drawing (23)

conclu- (24)
sious  (25)
Seeing (26)
organ{zation

-

What library aid will tell you the 1ibrary number of the

book so that you would de able to find it on
the shelves? (Shows knowledge of function of card
catalog.) :

What i{s a biography? (Shows knowledge of a type of reference
dbook.)

Name one set of enryclopedias.
these arranged?
materials.)

‘Name a library guide that will help you find & specific
sagazine article. . If you were to give .

a Teport in class and you knew that most of your {nformation
would be in current magazines, what guide would tell you
vhat magazine to use and what issue to use for information
on your topic? (Shows knowledge of type of 1library guide

to research.)

What does the map on page __ show ybdu?
ing of fundauental idea cn map.)

What do the black areas (or some other special feature) shown
on the map of page __ represent? (Shows ubllity to read
information from a map.)

Turn to page _ . Ask for some specific bit of infornation
that {s shown by the chart. Example: Chart e’.wing the
organization of the federal government--"What are'the three
branches of our Federal government?" (Shows ability to
underatand charts, diagrans.)

Turn to page . Ask for some specific bit of information
“ that {s nho-EFby the picture. Ask also for interpretation.
Example: picture showing sod house on prairie--“What 1a
the settler's house made of?" "Can yau tell why that type
of building material was used?" (Shows abtlity to under-
stand and interpret picture)

%

Howare are the topics {n
(Shows knowledge of a type of reference

(Shows an understand-

-

Define

What 3id “So and So*" mean when he said (Word or term
to be defined from the comment must be pointed out to pupils.)
(contextual meaning)

What is & ?

Questions to ask for only the main

points of {nformat{on--main {deas of the

l8nger, more important psragraphs

Questtans tc 3sk for specific bits of

informavfon ¢ .out the principal characters

or {deg: ~f (he material.

Questions whose answers are not completely

found in the textbook. Quesiions dbeginning with

"Why'" making comparisons, predicting events, usually

measure drawing conclusions. Exasple: "Why did all the

pioneers brave the dangers to move vestward?"

Each author follows an outline {n writing the {nformation in

a textbook. In looking through the chapter (one from which

the reading selection was taken) write down the author's first

main topic

OR

1 you were to outline the material that you have read, what would

be the 1-2-3 main topics (headings) of your outline?
K&
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Standardized Tests: Interpretation and Use of the Results? .

[ 4 . )
If we would conceive of:our problems in reading solely as héw

to raise low scores on réading tests, our work would be much easier.

~ We would need to spend only a few minutes ﬁere'foday to develop

. “ 4
several alternative solutions to choose from, including the

possibility of performance contracting.

This would free us to spend our time on other important sounding '~
o , .

concerns such as comparing schools on the basis of their percents

of pupils below minimum competence on New York State PudPil Evaluation
. . ,

Program tests. In one school in this area, for example, the percent
. . ' ‘ . ' s
of sixth-grade pupils scoring below minimum cogpetence in reading

increased 100% between 1966 and 1§70 while in another school the
- incfegse was only 20%. 1Is there an§ doubt as to which school '(
needq'fhe'mbst help? However, in the school with the 100% increase,
the ﬁumher of pupiis below minimum competesce increased from 5 to
10, and in the schoeol with the 20% increase the number below mihimum'
competence increased from 50 to 60. )
A . 1 also wonder if you know that Mental Measurements Yearbooks °
list 386 tests of personality and only 22u’tests of reading.
Obviously, pevsonality is more important than reading:
In the forepoing L have attempted to illustrate three Qf the
basic problems that plague testing today and reduce its effective-'
ness arn an educitional tocl. These are:

.

1. Lack of an adequate set' of clearlv‘stated educational
objectives, -~

1Speech given by Victor Taber at Scheoel Administrators' Workshop
on Reading held in Woodbury, Long Island, N.Y., February 3 and b,
'1972. Mr. Taber is Director of the Division of Educational Testi. 3
in the New York State Education Department. '

2




2. Misuse of stailstlcs and statistical data, and .

3. Making inferences and drawing conclusions on the basis

of insufficient or unrelated data. -

We are not here today bquuse we want to improve test scores,
even though we might not be here if they were improving. We are
here today becaﬁse we are concerned about how to improve reading
achievement, or reading skills if you prefer that term.‘ And this
objective is only one part of our overall objective or,miséion
in education; - that is "o prepare pupils to meet the changed

' 1life and conditions as they will exist at the beginning of the

21st century'" and "to help pupils live éuccessfully today,

tomorrow and during what remains in this.century."
Of course, we all know we should have a clearly stated set
of educational objectives. Many school_syséems and DePartments of
Education have worked on developing them, sorting them into ter-
minal and enabling, short-range and long-range, and then giving
them weights according to their relative importance. But are
“these objec;ives stated so clearly di specifically that everyone
v in every school and community really understands them? Are they
weighted toxgive them appropriate balance and emphasis? And,
most important, is everyone in the community - school administrators,
teachers, rarents and pupils - definitely pommitted to theﬁ?
I believe long-range goals are especially impoftaﬁt beééuse,
without_them, our short-range or immediafe goals tend to take on
s+ more signifiéance than they deserve. :Some'Short-range goals are

even inconsistent if we stop to think about them'with what we

very well know are our iong-range goals.

RT




For example, we would like to have our pupils develop into
well adjusted, self—motigéted and self-directed adults who wili
. be good citizens in the world of tpmorrow,-who will be able to
communicate well with each other .and wh6 will be able to live
comfortably, happily and successfully with each other and witﬁ -
themselves. To be able t; reach such goals-as tﬁese, we
insiinctively know'that just sgood tgachihg, in.its traditional

sense, is not enough; our pupils must do more than go through

-

school conforming to’'conventional modes of, behavior and giving .
us back Ehe pat answers we have taught them. .Howéver, when pupils
come up with low scores on a test, we have a tendency toiqvgr-react,
as if the only really important factpr.in the present pnd-fufure
life of pupils is the ability to score high on a test.

In man§ low-score testing sifﬁétioﬁs, we increase the pressure
on ourcelves and on pupils to ﬁerform befter accérding to our
:short-range, or perhaps shortsighted,-staﬁdards. .As a result, we
end up producing a teaching and leérning situation that is a
complete contradiction ofY what we want it to be. We may even
succped in teaching pupils to read or to learn, but at the expense.
of ﬁeir interest in or liking for reading or learning. In doing
this, we reduce their’;elf-confidence and self-concept (after
-aii, other pupils can do better in }hié seemingly'so "very, very
significant” task), agdAthus, we lead pupils to hate school,
society and even us, o " .

Why do I take our time to recite these platitudes? Becauée
it is the only way I know to emhhasi:e that, before we test, we

must really kndw'whg we are testing, what we are testing and

30



how important what’' we are testing is to the accomplishment of all

our goais. Withbﬁt a comprehensive set of clearly stated goals, we
cannot use, explain and evaluate test results propenly, and we will
continue t; be in.real'trouble when the scores are lbw. There is
no doubt that zn order to improve what we are. dozng, we must use
measures that w111 help us determine how effective we are, but
‘what is the sense of measuring if' we have no previously agreed
upon and carefully éefined criteria to use %n evaluating or.iﬁter;,
preting these measurements. ’ .
If we were to list the goals of educatlon, academic achievement: .
would be one of them, and under that would be readxng achievement.-
Thls implies that academlc achlevement.ls less than 100% of all
our objectlves and that readlng has a st111 smaller wezght. What
is the proper weight at each ‘grade-level grouplng-for academic
achievement, and for reading in particular? I do not know, and
I doubt that anyone else does. But I think we can agree that the
de;elopieng of the ability to re§d3 and ali the enabling‘subskills

~and attitudes required to reach qnfadequate leQellof'reading com=
petence, is of central importance - the key to the attainment of
many other important educational goals in the noncognitive as well
as the cognitive area. Thus, even though a school district, or
we\as individuals, deyelop a weli-thought out‘and sound overall

. syétcm of educational goals and weights, we must remember these
.goals and weights are only ideal expressions of what we would like
to have happen to puplls under c1rcumstances that are at least

average or above average, or perhaps ideal, and*for puplls whq are

at least average or above average.

3/




Of course we all know not all circumstances and pupils meet this
criteria. Many teachers and principals are faced with situations
where neither condition exists.- This means, therefore, that our

goal systems must be flexible and that we must be ready to give

- -

reading competency- as high a'pfiovity‘in'every school as individual
.pupil needs‘requiré. ;
T - We haQe a fixed period of time in which to achieve all our goals
Qith pupils - ‘about 13 years total. Pupils come to us with wide
vqriations in backgrounds, abilities and feadinesses. Therefore,
we cannot*reéiistically éxpect all of our pupils to attain all our
objectives and with an equivalent'émount of mastery. Either we must
give ﬁp some of our objectives for some pupils, orfwe must have more
time. To me, it ig as siﬁple as that. Apd the cfux of the situation
is making the.right.choice -- deciding which goals ;re expendaﬁlé,
which are partially expendable or postponable, and for which pupils --
and then determining our success or lack of it in accomplishing
only those goals that we have selected as possible of attainment.
1 think this is a different kind of, perspective than some of
us now have wﬁen we evaluate ‘the results of our efforts, and cer-
tainly‘a different perspective than that used by‘hany people in our
'cbmmunities when they evaluate our work.
Thinking in terms ofhthis perspective, however, we also want

.

.+ to remember that because it is very difficult to work out a system
: . T , . | |
‘of assessing progress in meeting noncognitive goals, we tend to

assess progress toward only those cognitive goals than can easily -

be measured, and often let these measurements stand alone for all

#
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to see and use as indicators of our success in progressing toward
all the goals of education. When we mark pupils on the basis of
their achievement of academic or cognitive goals only, naturally
they feel this is all we think really important. When we ‘show the
coémunity only the changes in pupil behavior that relate solely

to cognitive or academic achievgméht, naturally the community will
rate fhgﬁtotal school program'in terms of these changes only.

Therefore, unless we deéélop within ourselves and our pupils a

proper berspective concerning the importance and use of achievement
’ 8

_test results, and help develop a similar perspective within the

community, results on achievement fests will continue to be the
sole basis for ebaluating the results of our efforts; |
0f course, changing peoples' goal systems, their value‘systems -
or what I refer to as their perspectlve -- is n8t easy, but it can
be doné: This is Aillustrated.by the story of the co;lége fresh-
man - the daughter of rather conservative parents - gho wrote home
at the end of the first semester to the effect that she' had a new
address because the dorm had burned down, but hastened to write
that her parents shouldn't worry because as she jumpéd out the
second floor window she only broke her arm. She said this wasn't

s0 bad because she met this wonderful intern at the hospftal who

offered to share his room with her so now she had a place to stay.

‘She continued in her letter, "now, none of this is true, but I did

get 2 Cs and 2 Ds and one £ for my final’grades and I just want to

make sure you see then in proper.perspective.



+

+
~

0f course, the most -important qhaﬁacteristic of a Fdading test,
or any test, is its validity. The traditional definition of
validity is "the extent to which a tést meaéﬁres what it is
supposed to measure”. I prefer a-more recent definition-given in
the test service notebook that States validity is "the extent
 to which a test does the job for which it is used" 'which means

that unless there is some general agreement.on what we want a

p-

school, a reading program, or alpupil to aéhieve ~ the job - it
is not:possible to reach agreement oﬁ whether or not a fest is
valid. Some people, for example, will_pse the results of a test
as an indication of pupil énd school needs; others will use the
same results as an indication of school quality; and yet others, -~
as a basis from which to derive self—concepfs, feelings of self-
worth énd cqﬁfidencg in or d{smay over what they are accomplishing. =

Without a clear statement of the purpose for which we are testing

and strict adherence to it, we put ourselves in the sityation of

-

the %wo women who were arguing across an alley‘ffom their respective °
x apartment windows. An observer remarked that they. probably would

never be able to reach agreement because they were-:arguing from
. - . . ' . .
different "premises"!

' Standardized tests, including standardized tests|of reading,
N

are commonly used by schools for a large variety of véghely defined

" purposes - administrative, supervisory, instructional and guidance.

IS

All have norms for use in interpreting the test scores. Several o

different types of norms are usually available - percentile ranks,

grade equivaieqts, and onehf rm or other of standard scores such

yd
-
rs
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N as stanines. These norms are primarily intended to provide the

user with a means of comparlnp the present performances or achleve-

v

ment status of hls or her pupils with<the performance of other

pupmls in certain well defined reference groups or with their own

»

]
5.

——'N-}
v performance at a pravious or future point in time.

The Pupil Evaluation.Program tests provide percentile rank

»
et A e g e e o

norms, also stanines wh;ch we call achievement levels, and.staifwide .
-criterion reference po;nts called minimum competence scores.

Grade equz»alents are dellberately not used in the Pup11 Evaluatlon
Program because their apparent s1mp11c1ty leads to a variety of

misconceptlons about pupxls,‘thelr achievement status and their
needs. , .- ; '

Grade equivalents mislead .the user both when used as a status
check of pﬁ%il aéhievement and when used as a measure oftpupil
growth. If a second-, a fourth-, and a sixth-grade'pupil obtains
a 4.0 grade equivalent score on differenttlevels of a reading test,
I doubt if we would even cgnsider providing al1 three pupils with.
the same program of instruction. Yet the 4.0 grade equlvalent
can easily be 1nterpretq€ as an 1nd1cat10n that all three have
s;mllar achievement status and could benefit equally from the same

.instruction.

Standardized test content changes froé one combination of gradé
levels to the next. Regardless of where £hese cgfngesboccur on
vyarious tests'§ Et is safe to say that the content of every second-

grade standardized reading test is entirely different from that
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of the sixth-grade test. Therefore, when a,seconqrgrade‘pupil

obtains a 4.0 grade equivalent‘\:\a second-grade reading test,

it does not mean he reads as well‘as the average fdhrth-grade

¢ v

pupil. It means hg reads second-grade materials as well as the

-

¥ &

average fourth-grade pupil. The revers€ is also frue. A grade
’

equivalent of &. 0 obtalned by a sixth grader on a sxxth-grade

.
.

test means he reads 51xth grade material as well as the average

jlfo\mth-1._’,1'u=m:i«=.l pupll. I have purposely usegr a large grade interval

‘here - second to sixth grade - to make the implications for "needed

differences in instruction and instructional -materials apparent. '

The same éeinciples apply, howevér, even when fhe pupils eor their
gpade*equivagéat scores are ‘only onej or less than one, graée apart.
In using percentlle ranks to mea&ure growth, a pupil is
ueually compared Wlth a peer group of puplls with as similar
relevant characteristics as possible. Thus, if a secqnd-grade

pupil scores at the 10th, &0xh, or 90th percentile in second grade

~._.and maintains the same percentile rank in the third grade among

third graders, we say he has made normal progress. However ’
because the range of reading achievement increases among pupils

' ~
as they progress from grade to grade, we find that the normal

.'annual progresg for a pupil at the 10th percentile can be as low

as a grade equivalent score of about .5 years and normal annual
progress for a pupil that maintains ¢nimself at the 90th percentlle
as high as 1.5 years. Normal progress of one gruade equlva}ent

for each year, whlch is what grade equivalent norms lead us to’

expect from all pupils, can only be normally expected from pupils.
|

. | B
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who score close to or at the 50th percentile. Thus. if we- use
'grade equivalents to measure. the effectiveness of.a 3peeia1‘weading

}

program for very poor readers and find at the end of the, year~§hat

ﬁ
they have only improved their scores by one grade equivaLent ye&p,

we might conclude that in spite of -all our special ef i’
had only made normal progress when, in effect, they‘m;de more
progress.than they normally w&uld have without a.épegial program
and as much progress-as the average reader.

Grade equivalents also complicate cdmpévisons of pupil"éehieve-
ment in one sub;ect with achievement in another.- A fourth grade
" pupil who obtains a grade equivalenf‘-score ’of 6.0 on both a reading
and’a mathematics, fe st appears to many people to be achlevzng
equally well in both subjects, Yet) because the range of achieve-
ment or, technlcally, the standard dev;atzon of scores, is usual1
. greater in readlng than that in mathematics, a 6.0 .grade equiValent
might be equal to tﬁe 75th percentile on a reading test and the
SSthvpercentxle on a mathematics test. The same interpretation
‘=dp§}ies tofbélew grade level sbores; k Q.O'Qrade equivalent score -
fbr a fourth-grade pupil might be équal'to the 25th percentile_
in” readzng and the Sth perigntlle in mathematics. One final cautzon
'.cnnce“nlng gradefequxvalen; n;vms, and I am sure Mrs. Algoz21pe :
concurs in thzs - if half tae pupxls in a second-grade clésﬁ obti}n ’
grade equzvalen; scores of 4.0, I suggest that this does not mean
we automatically go,éut and buy fourth-grade ~readers for them.
" We need far more evidence than a grade equivalent_score~qn a test

to tell us the reading status of pupils and the appropﬁiate
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that they felt a pupil should achieve in order to be able to m
. : v .

¥ ' -
. . -

materials and instruction they should receive.

1 mentioned that the Pupil Evaluation Program t;:\e, in

,éddition to their percentfle‘rank and achievement level or stanine'

norms. have, minimum campetence scores. WhetrT I see how the- concept

~of these scores as common statewzde reference points is abused,

+ I sometimes wziP we had never thought of them, or, at least,.that

we had given them another name.  ° ' s

<

Becausé the meaning of such-statistical interpretationsvas

L

"HO% of the puplls seored below the 25th pprcent;le", or "20%
scored above the statewide median®” is dlfflcult to grasp, we
asked the Department subjedt sﬁéciallsts.tc look at;the reading

and mathematics tesfs‘and’pick a Specéfic raw score on each-"te
%

reasonable progress in a.typicai New York State ciassrcgm. We
called these raw scorés minimum competence points. in 1958 when
we did this, these points clu:tired around the 23rd percentx;e
" (about-23% of the pupils who took the tests in 1966 had these or

-» &

lower scores), and so, to avoid the confusion of having a different
perce;tile rank “nr the reference boint on each tegt at each.grade‘
level, we arbitrarily made the raw score on each test tﬁat feli.
at the 23rd percentile the minimum competence point.. .

These points were never intended to be absolute.standards.‘
No one yet, in this State, country, or anywhere elsé, knows or+has
been able to demonstrate exactly how well a third-grade or sixth- .

grade pup11 should read -~ or even a high school graduate for that

matter. There are almost as many competenc1es ag there are jobs

PP Y
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L)

.



or tasks. 1In readxng alone there is & minimum competency for
reading the local news paper, and different levels of competency
are requirgd for reading such mate~ials as the New York Tiﬁes; a
college textbook, the income tax form, gltraveler's guide, or an
installment payment.contract. '

The mihimum competence scores on the New York State tests
Qérg therefore only stafewide-reference criteria designéd to
" facilitate iﬁterpfetation of the test scores. They represent
'whgt reading and mathematics specialists bélieve is a reasoﬁable
and desirable statewide{ievel at which children-Should be able
to read in order to get the most benefit out of classroom activities
that nurmally take place in a typical New York State classroom.

. The percent of pupils below minimum competence is 1ntended
to show school needs and not school quality. For‘example, we
believed - and still do - that it is easier to understand one
school's needs and the significaﬂce of these needs in relation to
those .of another if we say one school has 40% and the other 10%
of its pupils below minimum competence rather than gay oné'scﬁool
has 40% of its pupils below the 23rd perce?tile of pupils tested
in 1966 and the‘other has 10% of its pupils below this 23rd
percentile. Thus, we tried to uncomplicate the situation by
avoiding lengtﬁy teéﬁnical and overly precise statisticél inter=-
prefations. But, we seem to have traded one problem for another.
In. place of complicated statistical interpretations, .we are now
faced witl. the minimum competénce peints being used as absolute

standards and, in and of themselves, as determiners of program

-
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quality, school quality, educational quality and even cost efféctive--
nes§: At this point, I would like to make it very clear that a
school with 40% of its pupils below minimum competemce in reading
can be-doing a very efficient cost-effective job, more so than

one with only 10% below minimum competence.

Peqgple generally do not jump to conclusions about thé ability
of a bus driver when he arrives late because of poor weather
cogditions, \ecause'he drove slowly to protect ‘the health and safety
o;.his passengers, because the mechanic failed to fill the tank
with gas, or because of a number of other variaﬁles thatmmight,
have prevented him from arriving at his destination on time.

I believe, therefore, that most people will not jump from low
test scores to ceiaclusions about the quality of pupil, téacher
,or'school rerformance, if théy-aré‘QSde aware of and understand
the becauses -~ the effect other variablec can have upeon test scores.
'Standardized tests provide.uséful information for making .

educational decisions, just as-étﬁer types of’relevant.information
help us make other types of decisions. I like to think of reading
tests scores as degrees fahrénheit on a thermometer. If I want
to evaluate the quality of the climate here in this aréa, I Qould
compére'averége temperatures here wifh those clﬁewhéfe. This
would make the thermometer readings, the measures of temperature,

re meaningful to me. Similarly we compare reading test scores,
fE:g measures of reading achievement,.with those elsewhere to give
them more meaning to us. But just as temperature is not the onlj

factor to consider 'in evaluating climate, neither is reading

achievement the only factor fBNEbeidér when evaluating school or

-
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program qualify. In evaluating climate, we qgite naturally wqﬁld
go further and relate temperature to other reievant information -
humidity, rainfall and the like- and then come to a decision.

We should do the same thing with normative scores on reading tests.
We should. always relaté the normative scores to other relevant
information before cémigg to a decisiog, or before letting anyone
else come to a decision.

All of us know that test fesults alone are not evaluatiéﬁs,
but many people do not. It is, therefore, our responsibility
not only to use test information prcperly, but also to make sure
;nsofar as we possibly can that every teécher, evekry parent,
every taxpayer and, yes, every.pupil knoys what norms are for
and how - -to use fhem ﬁroperly. It is also our respcnsibilify.to
make sure tha; they have available other relevant informat{on
such as humidity and rainfall in the case of climate, in order to
make their own informed evaluations and decisions.

Every day our pupils are going to school - learning and
growing - and we must let these pupils, ourselves, and the pubdblic
know how much they are- learning and growing. This will not just
héppen. First of all, as I said, we need to develop a consensus
on overall objectives in order to get full value from test results,
in order to be able to interpret them within the perspective of
what they are valldly measuring and how 1mportant what they are

measuring is in the total development of pupils. Second, in

‘ﬁescribing pupil achievement, we need to use statistics that

-
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_properly summarize and clarify test information. And finally,

,,ke must not let fest‘results stand“hibne. We must Felate thgm; »
to all the variables that have an effect upon pupil achievement
so that neither we, nor the school staff, nor the public will be
tempted to_leap to conélusions about the qualiiy of our programs
and our work on the basis of insufficient evidence.

" Need I remind us that-tbis is néw a time for humility. - Anyone
who feels hé or she has all fhg‘ahsweré.to what is good testing o;‘
good education should check his or her assumptions' again. Qe can
only work on our problems and tﬂrough good, open communications
with each other and with the people in our school districts gain
new insights whlch will help us contrlbute to ;olutlons.

Perhaps the best direction we can take-at thls tlme. one which

- is process oriented, is to emphasize the need for individualized

instrucfion. We have talked about this for years but have only
been able to move in this direction slowly. Now with new techniques .
for béea&ing down curritula and materials iﬁto discrete specific
gerformance objectives, with new classfoom managemeq}'systems,
and with learning and resource center developments, there }E‘every
expectation that we can nove ahead répidly and make this vital
learning process a reality. Individualized instruction, instea&
of using tests as a basis of comparing one child's achievement
with that of ancther, uses tests to make sure that each child isi
working on materials and is learning in a way tgat fully utilizes

his individual potentialities and meets his needs every hour of .

the day and week. This process is the only humane way and the only
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efficient way. So often we have'wasted, and still do waste, %ime

| teaching puplls somethlng that half of them already know or some-

thing that half are hot ready for.:‘,/

_f ) As you know, the first.- approacn¢t3ﬂard anAV1dualxzed instrucs
tzon is breakzng down the curriculum 1nto spec1f1c 1nstructzonal
objectives or performange objectlves - many, many of them, but all
related to-achieving certaig important overall general ;bjectiVes.
Onice this is done, each child can work on each detailed specific '

objective until he has mastered it and then can move right on to

the next. 1In such a situation, pupils develop self-motivation and

"the teacher pecomes a helper, a facilitator. Every pupil leaves

behind him day by day a series of accomplishmeﬁts - true, some
pupils more accomplishments than others - but few if any leave
school every day with that diémal sense of f;ilure that comes from
not being as good as the next one because he didn't pass a test,
because his scores are not up to norm, or because he has been given
assignments he cannot understand and complete. gﬁ a system of
individualized 1nstruct10n, every pupil learns at a rate best
suited for him anq at a time when he is properly prepared to learn.
Learning becomes a way of life and-a joy. When a pupil has achieved
an objeltive, he demonstrates hzs achievement by passing a mastery
test d smoothly goes on to do;ng'the-learning necessary to qchieve
the next spécific”oﬁjective and ;o pass the - next mastéry test.

I hope you will forgive qexfor at times'straying so‘far.f;om

what seems to be testing. However, testing is only a tool of
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education; and what is good testing depends on what we think is

good education. The final thought'I would like to leave with you

" is that we cannot affordtto let education reduce itself only to

that which can be measured by tests. . -

p



Section I1

' Classroom Organ!zation

Section 11 of thié package suggests patterns to use in organizing a
diagnostic-prescriptive approach to instruciion. ,

Staffing patterns deiermine who will providehthe {nstruction. Some
schools function with a classroom teacﬁer for each roomful of students. Other
‘schools.oper te with teaching teams. In other instances teachers are
suppoyted by aides. g§ra-professionals, volunteers, tutors, other students, or
by other staff members. @n;_of these organizational patterns can produce
en indfvidualized reading program {f the following provisions are bﬁiit in:,

1. the systematic assessment of student interestk. abilities, needs,

and achieved skills

2. The setting of'loné-and-short-éange goals for each student

3. the continuous re-evaluation of need; and goals

4. the use of alternatives in methods an%kmaterials

S. individual assessment of mastery of‘?kills :
Task 1 |

Complete the worksheet Assessment of Facilities)to bring into focus what

. you have to work with i{n your situation, what your Aeeds are, and what

adjustments are feasible to hélp meet these needs.

{ o
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1.

S.

‘high-school tutors.)

Assessment of Facilities

" 1. Available Personnel

-

What special personal ére‘presently available? (For example, teacher

-

educational aide, reading teacher, art teacher, parent volunteers, .

{
~

-

Are other teaéhers interested in sharing instructional responsibilities?
(For example, team tquhfng, cross-class or cross-grade grouplhg.)

What timé is available for teachers to plan a,systematic instructional
program? (For example, Common planning pértods, released planning time,
professiona; development time). )
What source is available for éonsultant or advisory serytce;h(Fbr examﬁﬁe.
Unlveisity in area, State Departéeoé personnel, other educational

agency).

What steps can you person{}ly take to obtain more personnel {f ngeded?

-

11. Instructional Activities

1

2.

3.

Which activities might be accomplished equally well in large groups?

Which activities are best carried out in small group or individual
situations?

How can staff be deployed to provide for more efficient grouping

procedpres? < 3
L) r
How can other personnel be used for follow-up activities? (Paid or

volynteer; parents, students, senior citizens)

*

what steps can you personally take to improve the instructiomsl setting?

A&
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111. Sp!o ' s

1.

What additional space is“available for use in learnlngractivitles?
(For example, cafeterias, corridors, library, auditorium, classroom
interest centers).

What changes must be made iq order to utilize the space available?
What steps can you personall§ take to improve the utilization of space
fér instruction? |

How does your own cl;:ﬁkoom fit the master plan which you have been

designing for an effective instructional setting?

L7
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Task 11 . ' Seetfon 11

Complete the following check 1ist to determine whether you are uging your

classroom space effectiyely:' y
. o . . Yes No
1. Can the furniture be moved for flexibility of grouping ___ ___
2. Does each piece of movable furniture make an
indispensable contributfon to the instructional -
setting? - o
'3: Are {pnstructional areas locatef near facilities \
"~ ‘needed? Y

. 4. Are electrical outlets accessible to instructional
~ areas? '

5. 1s storage space aﬁple and used efficiently?

6. Has proper consideration been given to appropriate

1ighting?

heat?

ventilation?
T e water source?

1]
1]

7. BHas space been kept open for instructionsl activities
requiring it? .

8. Has space been planned for a variety of interest
centers? .

9. Has space been saved for independent study areas?

10. Has proper consideration been made for traffic
patterns?

Iflyouc worksheet reflects the need for change {n your classroom
facilities, in what ways can you effect change?
Make a 1{st of priorities and take positive steps which you feel are

real{stic in your sltuation.
4
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Task 111 - ) Section u -

Make ® scale drawing of you¥ cigssroo&, sllowing one quarter inch for;e;ch
foot for the dimensions i{n length nndlyidth. Indicate windows, doorvs, aéd other
space users in appr?ﬁ?iate places. L&cate, by code,‘electrical outlets.'chdlk;
boa;ds, water source, cupboard and closet space, and any other facilities found
in your room. A sample floor plan is included i{n this pac ge.'

Make cardboard representations qf furniture and equipment so that you can-
experiment with different arrangemends that would lend themselves to an
individualized appréach to learning. (Furnituré arrangement can define
Boundaries for {nstructional areas without the use of formal dividers.)

Keep in mind how your instructional settings lend themsel%es'most readily

to the personnel that is available to you.

4#9
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S The purpose of the worksheet labeled Organizational Plan is to help you
evaluate the effectiveness of your classroom arrangément. Complete the plan
by aupplyi{:g the needed infomtion. using for objectives those whit:h you used
recent;ly in a lesson in your class. |

.

’ A study of your kwpleted assignment should help you determine whether
. e

your room arrangement:

I3

-

{ 1, facilitates an orderly beginning and ending of activities

. 2. provides adequate space snd equipment for requirements of instruction

3. meets the individual needs of students M
4. sallows for more than one fhstructional 'activity at a time.
A model Three-Day Organizational Plan for a Reading Time Block-

has been supplied in this package for your consideration.)

}
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 Assistance T Time

Task IV - ' | | " Segtion 1T
| Organizational Plan 7

.
> B T

~y

%

Sy

1. Teacher-directed activities (These activities may be for l';adividul, small

-

group, or large” group instruction) . . ‘ \ -
' . . . - . i ‘\ N R
A. Odbjective(s) , o
LT : . i J
B. Activity to achieve each objecsive
: ' . /_‘—_/ ’ :
-8 ) ‘ - ‘t
C. Material needed for each activity \___/_’/ -
) /
5 S

D. Equipient needed

E. Llocstion of each activity

L]
. b
¢ S

F. DNumber of students involved in each activity

-

11 Independent ctivities

A. Objective(s)

KR



£

F.

Activity to achieve each objective

Material needed for each activity

Equipment needed’

location of esch activity

Number of students involvéd in each activity

L£11.Assistant-directed actvities (1f pertinent)

(Use same format as above, Ae-F)

s



Section 111

Instructional Program

’

The instructional progtam should be based on a diagnotic system, on
.. ¢ A
an outline of reading skills, on prescriptions penerated by {ndividual?
nveds, and on an efficient method of record keeping and evaluation.

Other packages of this resource kit have given you puidance in diag-

nostic techniques, Section 1 of this package has referred ybu to sources
for rcading skills ;hugklists. which are also diag7£gtic in nature, help-
ing vou to determine individual strengths and weaknesses: Usually these
checklists are compiled from reading skills outlines. Such outlines help
you to plan sequences of lesscns, to know what skills méy be introduced
at grade levels preceding and following yours, and to prepare students

for more difficult skills. Other titles for this instrument are flow

charts, scope and scquence guides, altd reading skills lists,

Section 1 of this package mentions sources for obtaining prepared

reading skills 1fsts.

Task 1 : ! Section 111

Identify the reading skills list used in your school, To determine

its value, ask these questions of yourself:

1. Does the list provide a8 simple sequence of skills which
can be used to determine learning objectives?

.

2. Can it be tapped at any point to assist in {ndividualizing
instruction?

3. Can it be adapted to fit all student needs, interests, and
modes of learning? . .

4, Does it provide a developmental strand of skills, K-127?

/ 5, Is it useful for content area teachers as well as for
classroom teachers of reading?

6. Does it indicate means for evaluating skilis mastery?

¥
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If there is no gulde available to you, take steps to obtain cr com-

- ¢

pile one. Preferably {t should be onc that is used {n all classrooms in

your school.

,,0
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Given a workipg situation such as the once described below, the value

of instructional objectives comes into focus. ' .

The teecher has determingd the gQQQ&ng gtrengths and weaknesses of the |
-§tudent. A reading skiljg list i5 available to provide the instructibn&l
framework. Both the student and the ;éachcr should now become {nvolved
in establishing the instructional framework; both thé student and the
teacher should now become involved in establishing the instructional
objectives. The teacher uses the agreed upon obj;ctiVes for planning
specific instruction. The student becomes aware of growth as he sets
his objectives and works toward them. Sérious consideration can be .

given to planning a program thdt is realistic in terms of the student's

capabilities.
{

-

Task Il Section I11

The worksheet Instructiongl Objgctive will be used in Task Il and
‘ Task 111 of this section. Using the worksheet, explore with a student a
possible area ¢f weakness. Determine a sultable long-range objective and
a s;itable short-range objective in terms of time, suitable activity, aﬁd .
criteris for mastery, For example:
Long-Range
Jim will identify with 92% accuracy the vowel

sounds heard ina 25 word list of onc-syllable
words,

Short - Range
Jim will {dentify words containing the long

vg" sound from a spoken 20 word li{st of one-
syllable words,with 90 percent accuracy.

s¢
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Be sure that your objectives are based on skills sélectea fr;m a read-’

ing skills list in an arca where your student demonstrates weakness. The
'Ii result §is the first component of an Instructional presc;iption which can
be taught and evaluated to the point of mastery.

Addit{onal objgcf!ves'sho?ld be decided upon to make a Teasonable pro-
gram of instruction. As the student masters an nbjectivv,»hew ones are
‘added. . . |

> To simplify this task the State Education Department is constructing

3

a data bank of criteria-based objectiver, which shofMd be available ﬁo schools
. . .

in"the fall 0f1972. Many school systems have constructed their own banks
or are using commercially prepared systems,

Basic to the concepﬁ of individualizing instruction {s the establishment
of independence in learning. The materials selected for 1nstruction must ~
be self-directive in nature if this goal is to be reached. 1In Section I
you listed materfals available, making note Sf su?é;ct and approximate
level of reading difficulty. (Package VI of this resource kit will give
vou fuitiier help in determining the latter.) You have alsollearned how
to determiéu the student's instructional level and his {ndependent reading
level. When assigning mate}ials-for him to do on his own, use his {ndependent
reading level for best results. Students who are responsive to challenge,
who are persistent in their study habits, and who have a long Qtteniioﬁ
span enjoy work in more difficult materials, However, the average student
cannot ~sustain i{nterest and effort when given too difficult a task.

‘With the increased availabi}ity of multi-media mdtérials, a balance
of learning materials should be sought. Care i{s neceded in selecting ap-

propriate materials for the @articular objectives which have been determined.

Matching matcrials and instructional objectives for an individual{zed

\
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program is a demanding task which requires thorough knowledge of a great
variety of supplemcntary instructional media. It {s best accompl{ shed
on a school-wide basis by maintaining a listing of available materiais;

catalogued by skill, coded for difficulty, and centrally located. ”

€

Task 111 ' Section 111

To obtain practice in selecting materials for specific purposes, choose

several items which you feel would be appropriate for attaining the stu-.

dent objectives you listed for Task I, Worksheet on the Instructional

Objective. Try tu achieve balance in media. Keep in mind the: student's
independent reading level, his interescs, and independence in work habits.
Assign the work to him., Ask him to evaluate its usefulness to him and

the measure of his success with {t.
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Not all fnstructional objectives need to be handled in independent
' .

. or indiéidual sftuatfons. Activities and materials chosen for instruc-

_tion often determipe grouping arrangements, particularly when groups of

students sharc common objectives:

The following guide is useful:

1. Large group arrangements facilitate introduction to
y -~ new content, discussions, and summaries., Listening
) to reading for enjoyment can be done by large groups.
Seldom {is this arrangement suitable, however, for
other reading tasks.
+

. WA
.¢. Small group tnstruction operates best for skill de-

velopment , interest grouping, social, .or project
assignments. ' -

3. Individual work is necessary for enrichment , special
skill development , or special learning needs.

4. Tutoring functions best for special problems.

Task IV Section I1]

.
.

- Select anInstructional objecti;e which you have identified as a need

{n your classroom. Plan your grouping, supplying the {nformation requested

l

on the worksheet for Task 1V. TIn your classroom assess results of the

-

instructional activity,

&0
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“Ratfonale for Particular Grouping Pattern

Objective: ‘ ‘

.Gtouping Pattern(-3):

- A Staff Pattern(s):

-

Materfial(s):

ﬁhs;ssment of this Grouping:

Unsatisfactory

L 4

Very
Satisfactory Satisfactory

Objective attained
‘Efficiency in time
Efficiency in staff use

Effectiveness of mater-

ials NN

Task 1V
Section 111
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Ina d!agnostlc-prvscfiptlvo reading program, record keeping is essential.

In completing the tasks in this package,you now have for use a number of

t

‘record sheets. Thesc should be an aid, not a burden, to your planning.

4
.’ ¥
Task V \ i Sect{on 111

1£f you feel &our record keeping is not adequate, review yoﬁr sy;a!mnxsing

these questions as a guide:

. ‘ Yes No
1. Is your method for retrieving standardized test
scores easily accéssible? ‘__
2.. 1s your system for recording-diagnostic test data
effective? '
3. Do you have a system for recording individual
progress in prescribed objectives? - -
4. 1s data easily retrievable from these records? o
5, Do you finvolve the student in record keeping for
- himself? : —_
, ’
6. Can the records be maintained by other staff
members? . . o
L J
7. Are your records easily interpreted by other staff v
. members?

B. Aré’your records kept {n a central Easily accessible
location?

9. 1s the farm of record keeping consistent (i.e,
{n well marked folders, in a loose-leaf binder, on
{ndex cards in a file)?

/ -

You have completed the tasks in Package V, Classroom Management. In

Seotion I you learned how to collect and use data. Section 11 gave suggestions
for arranging the physical plant which you have been assigned. 1t also
discussed the effective use of staff equipment and space. Section 111 explored

means of carrying out an individualized instructional program. As you

R
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develop and use your material, you may discover easier methods, short cuts for
+ econimizing on time, or improved techniques for classroon. management, Share
yo.r expertise, Add a descriptive passage to this package for use by other teachers.




