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ABSTRACT
Developed and coordinated by the Bureau of Readiny

Education of the New York State Education Department, Project Aler
is a statewide inservice program to facilitate instituting or
improving the diagnostic-Rrescriptive approach to reading
instruction. As part of this program, a reading resource kit was
prepared by the bureau to give structure and direction to the
projects in the local schools. This multimedia kit presently has six
packages, with three sore to be prepared. Each of the packages in the
,kit analyzes one skills topic in reading. The fifth package,
*Classroom Banagemert,* contains materials intended to help teache'rs
organize their classrooms effectively so that individual needs can be
mat.through appropriate group or individual learning activities. The
first section of the package emphasizes the importance) of using
relevant student data as the foundation of instructional planning.
The next section focuses on possible staff patterns and, the
relationship of classroom organization to learning. And the last
section deals with the instructional program. In each section,
assigned tasks involve the teacher in actual procedures fdr classroom
management. An overview of PrOject Alert and the administrator's
handbook, which describes the intended uses of the packages, are
included with each package. (TO)
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Thomas Fitzgerald

Amsociato, Reading Bureau

State Educatien Department

Albany, New York

.Projvct Reading Alert is a statewide inservice program with the Ob-

jective of instituting or improving the diagnostic-prescriptive approach

tr reading instruction. In an effort to increase the impact. of inservieb

programs, this project leas been developed and coordinated by the Bureau of

Reading Education of the New York State Education Department. Many previous

inservice programs .utilized outside speakers for short-term lecture courses

which-hid little emphasis on demonstrations of classroom techniques. Project

Alert is. structured to overcome the widespread negative response of teachers

to traditional inservice arrangements. For this reason the project has

several uniyie feature:.:

1. Classrom, teachers are used to facilitate and guide inservice

prot;camE.

2. The e.iphasis is placed Onthe self-direction of teachers in

..

deterwining content of the inscrvice program.

3. The efThasis is placed on classroom demonstrations of pew

techniques. .

4. Finally, 5D school districts alcooperating an sharing inservice

1

p
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ProSect, Alert has been structured in three phases, each training a

group of teachers who, in turn,-have initiated an inservice program for

other teachers. Through this "rippleseffeet, it is expected that bpproxi-7

mately 5,000 teac
t ers

will be exposed to the reading inservice,propram.

The first phase of Project Alert, funded through ESEA, Title I funds,

brought together the 50 directors of the summer programs for a: 2-week woTk-

.

shop in March 1972, The participants focused on three main activities:

1. Fxploring, critiq ng, and utilizing the "Reading Resource Kit",

72. Refining inservic models for each of the 50 projects4 and

4 3. Investigating additional diagnostic-prescriptiv techniques by

reviewing new commercial material and visiting school progra,:as.

The 50 tending specialists returned to their communities to direct

the second phase.of the project, a summer instructional program for children

in Title I, F.SFA poet-alas and inservice training for 670 Title I ESEA

teethers in the summer program. This second phai'e was also funded through

Title I, MA. Asfthe director facilitated, guided, and evaluated, the

teachers` designed theft inservice program to meet their own needs in the'

clasEroom: diagnosis, prescription, evaluation, and management. The spirit

of experimPntation was encouraged. through Classroom Oemonatrations, shred

instructional responsibilities, and self - evaluation. The Reading Resource
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Kit and comenclal mntur ihl provided the fecal point for teachers'

iliscusaiont and tend ptojfits. An important objective of the summer phase

was to prvpnre the ttichcrsto orgnni2e aad fpcilitate inservice programs '

this past academic year !1972 -73) in their individu4l schools. The

teachers `trained during the summer returned to their buildings as teachers-
.

leaders with,the responsAbility of organizing an inservice prOgram for their

fellow teachersk

Throughout this program, cgmmercial and loeall!, developed materials

were osed to assist teachers. The Bureau of 1$eadinF "Oucation prepared a

Reading 11.esource Kkt to giVe added structure and direr ion for the 50

projects. This muktimedia kit presently has six packages which permits the

teacher to sele,ct areas of interest and needs, and to work through the readines..

tasks; and evaluations. This-may'he done independently or in a group,

depending on the desired organizaLion of inservice in that building.
A

The,Reading,gesource Kit provided structural guidelines for developing

a reading ptilFi'an based on individual needs of students as advocated b;1.the

Regents m,siti9n paper on reading. inservice leaders used the kit as,a-

springboard, for evaluating and improving the skills and techniques of bhe

teachers. .Other inservice materials will he-used to expand the progrklm as

the needs of the teachers indicate. The kit is not des'igned as a complete

teaching reciource nor as a complete real:ifrig prop,ram for tx school system.
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The kit's central focus is thekdevelopment'bf a diagnosticlirescriptive

epproachl,to elassrocim reading instruction. Etch of the packages in the

kit analyzes one 1,4115i topic in reading. The follIwing is-ail outline

of the contents of the packages:

-Ip .The Recognition of- Readiness

II. The.Informal.Reading Inventory

1. Hou to' Construct
2. How to Adfainister with a Demonstration of Procedures
3
e

Recording Scores

III. Diagnosis of Word RecoEnition Ability

9

1. Techniques for Testing
2. Interpretation of Tests

3. Available.Naterials

IV. Assesstdent of Listening Skills

V. Classroom Management

1. Data t011ectioni Organization and Use
2. Facilities
3. Instruction

VI. Fry Readability Index

VII. Iwprovfn& CompTclusmsion Through Quess_ioning Techniques
(available 1974)

yin. Reading in the Content Areas
(available 1974)

IX. Prescription in Word Recognition Skills
(available 1974)

With thls brief overview of the components and activities of Project

ALERT, cnn of the six available packages is plevnted following the.

Admlnistrator'6 Handbook which describes the intended uses of the

packages.
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'Gratitude is v:Ttolsed.tD belptA prepare individual

packages and provided inspiratii,i; and r.-,..;.hvity.ag they wrote the narrao

Lives, planned the.sequences au4 arrow. 4 tNe tasks for the Inservice

Reading ResDurce Kit. Appreeintio3

PHOEBE I.A%ARUS. -Supervior tt F&Icativn, BOLES -Nassau
Cous1t3, for t" Pfodign litI'Mnesk Package

DOROTHY OHNMACHT Pto.or 9f Edueatton at Russell,
Sagc. /c!-. the inforwal Reading Inventory

-Fo.smr of Rt.adinc in Holland Patent
School:, fot :.16nosts oi Nord Recognition Ability

JANE COLT

ti
FRANCIS He1161..:

BERYL

EDWARD FEY

-Ast;1rtant 1,:t

Devi:1(41%H0 r lrr

Comprchonsici

lr College Student
.Nse.;::.ment tit Listening

-Di. trct Sty,:-vi-,or of Rcading, District ;3
Hentingten, ;p1;.;,. Island, and TEOHAS FlIZCFRALD,

Asscu ill Loading Education, for Classroom'

MmIr.ement

-Director c.f 1:Jing Center, Rutgers University,

'for 4ab;)11, lndcx

The narratives for the ,14. re read by

SARA PITT -Reading Sp(winlist, formor teacher at Albany
School

se

PHILIP Min.01:SoN -AP.4.ciato in 4.ivationnl Communications

The writir.-fAiting 3tnff of Sarn lrit t, Agnes Huleran,

former Fn6lish D.yartment Cl :!Ircliin at Cl,hc,!: High School, and Ellen

Murphy, Engliqh 0.w:her. 11ty tontriqt,d to Ow clarity, conciseness,

and Acvunicy.c4. narrbtivt., t;ip :. dud vorl+o.
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also is due to thefstaffs in the State Education Depart-

Cm.tunication, Audio 'Visual CeLer, end Publicatiops jot

exceeding their role in producing materials. Special mention to give.n

to Helen Harlon end Jean. Spawn of the Cuilderland Central School. District

And to William Neiger Si Shaker High School, Lathasofor their kihd

cooperation in making the productioo .sible.

Thts rcsoJrce kit was prepared under the direction of ALBERTA C.

PATCH, Associate, bureau of Reading Education.

Other" members, of the Stkte Education Department whO gave generously

of their time in a cci.sultant capacity arc:

CATHEI:124E BAILEY, Associate, Division of Res.earcb and Educationql

communications

THOMAS FITZGERALD, Associa'te-, Bureau of Reading Education

DOROTHY FOLEY, Associate, Bureau of Elerentary'Curriculum

VIRGINIA FRANSECXY, Associate, Bureau of Reading Education

WILLIAM IIETZER, Associate, Bureau of Educational Television

ROBERT JOHNSTONE, Chief, Bureciu of Elementary Curriculum

FRANCES MORRIS, Associate, Bureau of Reading Education

PAULA DDLLINS, Associate, Bureau of Reiaiqg Education.

w4
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BEST COPY 11ViIILABiE
ru nut

..y.urce for classroom teachers

was first conteivvd in the; Dute.: of Lt.. Lduc.alon in 1970. At that

time the need to tench far mt1.0 teschc: is pi,:,!tetly possible through

*inseriiice local worVshops or th-onh romer of collegiate

programs availahke,to a district bcar-t-:,,.1.1ent. :Def. led to a decision

toldevelop a series of learning packager. flip use by teachers

or by spall"groups of teachers, While C. are det,igmid to be self

directed and self-peced, it is he}ted tht. il.ey will be used whenever

.

possible under the direction of a ccJit.p;:t 1,1 readiNc consultant or director

of curriculum. The first six packages er-rilIeted in the series deal

primarily with diagnostic techniqvcs in the aassroom the evaluatiob

of the epproximate difficutty of materlell .:od the ori3ni7ation of a

elassroon to provide individurii:, f eni tit's fill the identified

needs of the learner.

OM

0
These packages are intended to serve tools an4 to wand the

capacity of the State Education Departml,r do reaction teachers in New York

State concerned pith providir,-, the.highe!. cIL:aliy of instruction. It is
.

our hope that these naterial ::. ure.li in plc.r pers?cetive and supplemented
.

by other means for improving the teacher':- afectiveness in the classroom

reading program, will enable the school districts to implement the program

proposed in theluzIlli_Posit!,,n ilEpr N. 12, Reading, published in July,

1971:

e2f6r4-44-

Date Alo?zine, Chief
DUC: Q; Lducation

tt

1
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INTROWCTION

Dices your teaching staff necd hip in:'

...-eonstruetit.n and aJi5iniatering diagnostic reading tests
rtaillnOnstruetion

..deternin,lis; the re&ohility level of materials

..-determining teaJiness of individual students
--testing vrtd tecognitia ability
...developing communication skills related to reading..-such **those

found in listening
--.designing programs for students based on their abilities and

needs

or

Do you findit difficultt-if not prohibitive,.to,get the.timei facilities,
and resources needed to provide such help?

The Inservice Reading Resource Kit pro4ides low-cost, on.the.job'training
to assist classroom teachers'in individualizing reading programs. Flex.
ibility is' an important feature of the multi-media epproach. Voce the
program is self4dministering and self-instiuetional, the teacher can
schedule his !own learning time and place. can adjlist the materials and the
pace to fit his own needs. using as many or as few of ehe components as
he chooss. The only facilities needed for the proerom are a csesette .
playback recorder, ipenctl, r.rkIng space. and either aldmm film pro.
jeerer or a one inch ,video tape.projector, preferably one'whieh includes
e monitor.

1

Few biblIographicrl references are included in the kit since they tend
to bemuse out dated rather rapidly and lists may be interpreted as
restrictive. Administrators are urged to keep information about up.to.
data professional resource materials readily aveilsblc. The school Reading
Coordinator can. suggest specific materials on request.

'r

o,1
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,Self.rnstrueiri;nal!Inseivice Reading Kit; .A Resource for Developing
Diagnortic.Prescriptive Techniques in Clessrood Teschtng of Reading'

4lbjectives for Use

..%Administrators and readin supervisors will be able to offer a resource
packet to classroom teachers to assist them in individualizing their
reading programs. .

;

...Administrators end reading su rvisos willbe able to plan aself.
instructional in-service readi: , iourFe foi classroom teachers.

...Clefilroom teachers will be able to use. these multi-media.packages
indepcIndently to develop expertise in individualizing reading
instruction.

...The classroom teacher will be able to use the packages in this
resource kit to instruct herself in:4

t

INF

.4

...assessing student rzdiness for learning to read

...constructing app ropriate' diagnostic reading instruments

...determining suitable leading materials for students

...prescribing appropriate reading tasks and programs /or students

...recording reading Progress and maintaining records for students

...gelatin& classroom management procedures apprppriaie to specific
needs

The Inservtce Reading Resource Kit is intended to eerie as a spring
board, helping the classroom teacher to diagnose students'reading proficiency
end to prescribe appropriatt pr?grams for every child In a range of from. '

below .to-abovesaverage achievement'. it: is not meant to be a clinical

instrument. Intentionally, it oversimplifies techniques. for diagnosis,
holding to the thesis that as'a teacher gainsexpertfse, he will become .

aware of questions which ase-raised by specialists in the field, and will
pursue sophistiested procidurep at greater depth than is undertaken in this
foundation study;
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Package 1

a

le

OVFXV11.*:1 or cwrtEras

he.R^engnition of 1i4i.diness

(Beginning Reading; Lefet)

r

a

This package dell:: with te.nns of determining a chIld!s elevelopm !nt in
mastery of the skills essentiel to learning to read. It provides a set of

' axioms ot generalizatioas about the prce.?ts of Veading..which should help
the teacher to identify the chi lei's point of readiness. Suggestions are
-given for. cortain.tatks which will aid the teacher in prescribing eopropriate
instruction to meet :those needs.

Package II The Infot&I Reading Inventory

This package etipleins he to, construct and how to adoinister the
informal reading inventory which is a most useful instrument in providing
appropritte plticement for, students in materials and in the riading skills
`sequence. It helps diegnose strengths and weaknesses givihg the teacher
insight into the individual's learning needs. A video tape or 30 mm film
demonstrf.tig procedures accompanies the. package,.

Package III
a

Diagnosis of Word Recognition

This pfchage gnei into!doteil in the techniques of testing` word
tecogrith.oa. Materiels are st7.geseed. a Interpretations of results are
provided us-guideline% for teachers actunl test sitnations have .been
recorded on cassette tapes. *

A

Package IV .Apsessmentof Listening Skills

. This pnckege ptesents materials for assessing the child's listening
comprehension level; 'Sample exercises, scoring devices,and samples of
question techniques are included. this is the first of several package.S
dealing with ceffimuntctition skills which art' related to the reading pt:ocess.'
.(The otherfpackages are to be Cevel'oped at a hater fime).

Package V ClassrtioM Manageroont

This package deals with three major concerns ip class:Woo manasement.
Section I focuses, on data collection. The ,teacher learni how to.orrantze
and use irfermatiortabnut students' reading skills. Section II deals with
classroom facilities and staffing. Section.III is directea-toward Instruc-
tional ptocedures.

Package VI. --. The Fry. Readability Index
-

'This reckage*13 a working thpe and -stwly hook. to teach' the Fry Read-
.

Tbility is.r.irg. which is one of r-hoy uethods ui'd to e'Leriqtac a texevook's
level of .reeding diffieuliy. . a .

.

a
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Suggrstions for lit.? oi4osourec git

Situation
I

A beginning elemeutdry classroom t,w+er has 11...J little c.) sin

background.in the teaehtog (4-x-cc:dine. asks for help in
lher classroom. ptAnypal of...her rchcl calls ti, Inservi4r" 1"ehdihg
Aesource Kit. to hr dttention.,Lanclhe he her ar17.1.!.v.a sclvd*Wc. for
using wafter sch00 in'tbt. library of tt.,',school v twoyday.. each'wee.k.
He asks her to keep a log whicl: will alicv,nny value.fhis,resnore(7 may hove
.in improviteg her own effectiveness In-thi classro(v: ;.110 asgs lc reptling
teacher to assist.. her in her as of this

6
Situation II

A tram of social studies teachers a middle rchool isdcr,necrued iefftil
the suitability ofstextbooks for the stud(nts. The els.pnrtmint. chairman
schedules meetings for them to u!:t1 the r::.arce k4 t' tinl learn

determine the raadat414ty difficulty of.th'.. texts. Tiley learn from the
resource kit how to do infbrmal testing to find the students' ronding
instructional levet. Their findings will 1,e repotted tn the
cipal Pnd to the gnifinni-e offirP f.o be 01!7:t-,d with tfIchers in othLr. CO2Itiat

areas.' RccomraerdatioLs as' to the approptfatc-ness r,Aterfals w:11 be
Included in the report and adjutmrnts w!11 he mad in ,;elect!.a:- of texts
and in grouping procedures tct Provide sultP.Itle inF,!I..!;.tioniisr the students.

Situation III

The curriculUm committee of a school clistrict hn!.-reported.that there
has been no recent it service course in rendinL for it clesstoL.m teachers.
A. survey of need anti a f.rfority list is mne:v. Tee ;tars in grentfst need
of this scrvfc4 arft-scheduled through the entire rc,;otiree kit by the reading
supervisor( A salary 'increment IS allowed for insrvfci, credit, according
to district.policy, when a teneher gives ovidence of sRtis7Actulily,
completing the ct;ursc.

!onituat pi
111

.

A langauge-etts social stvales team of teachers on a secondnry level
questions the suitability of the curriculum for the low, ave:Itgq, 'and above
average students in thr school. The readi ng cootdiultor sugs s they OF

index on texts and FuppleRentary materials. This /ends toa readability
further study of the Inservice Rending Lmoutre Kit. Arrang ot'h r discoveries,
the team detelmtnes, after profiting avuilnblp stodf,,nt tt.st sro s, that.
the abcve average Legmmt orpopulation is capnble of stretche3 performance.
A suve of aveillie rt.5out i I ty S

The team constructs 0 curriculum or grator ti=nge' ant! depth for tlee
students, utilizing suggstio;s from a pncl.ngEs of th.. kit in detormlhinf,
needs and prescribink:extendcd iwe'rtunitif-s for in+peelent stuAy and
individunlization.
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Inservice Reading Resouice Kit,

PACKAGE V

Classroom Management

2
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Package V
y

-Claisitom Management

Intrqduction,
el

The classroom teacher is like a stage manager. He must control a num-
.

ber of variables to insure 'satisfactory results. Control does not sugge.t

- classroom restrictions but rather desciibes knowledgeable organizing and

functioning. The variable factors in classroom moles re the 011-

' drib, the instructional program and the educational

- This, package of materials is intended to help theAsecher organize

the classroom effectively so that individual needs are met thrbugh appropri-

ate group or individuallzed learning activities. The material within the
1

package is based upon a skills approach utilizing a diagnostic-prescriptive

eYstsm of instruction. Section 1 emphasizes the importance of using rele-

vant student data as the foundation of instructional 'tanning. Section

II focuses on possible staff patterns and the relationship of classroom

organization to learning. Section III deals with the instructional program.

In each section, assigned tasks involve the teacher in actual procedures

for classriDom management.

After studying the contents of the package, the participating teacher

should be able to organize an'effective instructional system.

I

I.



www.manaraa.com

Section 1

Data Collection: Its Organization and Use

Classroom learning activities evo1rve from individual needs. Knowledge

.
of the student's abilities is therefore important as'a foundation for pre.

. .

paring an instructional program. The teacher must acquire info oration

on group and individual achievement. Re must assemble the data from a

0

.variety of possible so

/

rces, which may include:

1. standardiz tests

2. informal diagnostic evaluations

3. anecdotal' records

et 4. health records

5. interest and attitude surveys

6. learning abilities and intelligence tests

7. teacher comments and check lists

S. teacher-parent conference reports

.9. samples of rtildrentework

Task I Section I

List the data sources available to you, using the categories

I
suggested aboye.- In a second list identify types of information which

are not now available to you but which would be useful. The included

sample may be helpful.
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1.

2.

3.

4

tr Infornation Sources

Location

Use this Location code to simplify your task:

a. in studyntis personal folder
b. in school central office
c. 'in classroom file
d: oyher

Unavailable

1.

2.

3.
IP

Suggested plans of action:

I

Plan of Action

ae request needed materials from administrator
b. make recommendations to test committee
c. develop material with team on grade level

4'd. other

4'
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Following is,a description of a.few of the major sources of data to

help you put your inforSation tcc use.

1., Standard ed Reading.Tests: These ate a widely accepted
. source df information, either in a survey or diagnostic

form. Sucvey.tests generally produce two or three scores;
comprehension, word knowledge and sometimes rate. A sur-
vey test is appropriate for establishing the range of your
group and its relative standing cpmpared to the norniog'
popdlation. Diagnostic. reading tests generally produce
several sub-scores and are useful for detennintng individual
skill needs. Since grade-level scoret_on-standardized tests
generally indicate the child's level-of frustration. instruc-
tion in reading materials should occur below the level de-
termined by that test.*

Informal Reading Inventories: This information source is
reliable and revealing if administered correctly. Such
inventories will identify the instructional reading level of
the child as well as his difficulties in word recognition.
The second and third packages of this resource kit deal in
detail with informal reading inventories and word recognition
testing techniques.

3. Intelligence Tests: These can serve as helpful information
tools but are often Misused. Testing procedures vary from
test to test. Some are group administered and the resultant
scores reflect the reading ability of the 'student. Some
produce both a verbal apd qon-verbal score. Manuals are use-
ful in making intelligent interpretations.

Task II Section I

A class assessment form is provided with this package. Enter the informs-

tiosi identifying skills and range as requiread. The highest, lowest and mean

score tabulations will bring into focus the range of abilities in your class.

*A lecture on Standardized Tests given by Victor Tabor, Director of the Division

of Testing in the New York State Education Department is included at the end
of Section I of this package.
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a

Study your ,completed class assessment form to determine the following:.

What-is the achievement range for the total group?

What is the range of scores on Intelligence Tests?

How is the class'achieving in reeation to Witty measured?
4

What range of reading levels should be included in instruc-
tional material*?

What range of materials do you need for skills development in
reading? for indipen4entmeangt__ -

Are sufficient quantities, of material's available in appropriate
ranges for each subject area?

Your class assessment will be useful in making decisions about instruc-

tional materials. However, the evaluation of individual needs gives the most use-

Ail information for planning. The informal readingdInventory,gtonnal diagnostic

reading tests and skills inventories assess individual skill development. If

such data is not available, immediate steps should be taken to obtain it.

Study Packages I, II, III, and IV (as needed) in order to gain the knowledge

and expertise for individualizing your instruction.

ti
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Curriculum outlines and subject area demands in your school may have

resultid in an internal development of a reading Ants checklist. If such

an instrument is not available, you should take steps to secure one. Often,

committees, teacher teams, or grade level represehtatOrei work together'

to build it. The reading section of the New York State Education Departient

,publication English Language Arts is a useful guide. There are also commer-

cially prepared mgterials, two of which are the Wisconsin Design fo, Realm;

$411 Development and* High Intensity (Random House). Barrett's Taxonomy of

Reading/Comprehension is another good resource.

Additionally, a description of an inventory of skills needed in content

reading is included in this package. A detailed sample for social studies

teachers is also included to help them construct a diagnostic reading skills

test. You will find these on the pages following the summary of this section.

Alter you have acquired diagnostic dita on several members of your class,

you are ready for Task III.

'Task III.
Section I

Record the data you have githered on the Class Profile Sheet provided.

When completed, the profile will bring into focus those students who have

4

simiran instructional
neede.IValso identifies the skills which are not

yet mastered, Using it, you cam make such decisions .as;

Which students shall I group for further instruction on

What material shall.fassign to (certain student or group) for, help in

What prior instruction must I give before these students are ready for

lessons on

What method 'will be best to use in introducing this new skill to this

group of students?
I 9
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Space is provided on the class profile sheet for recording

characteristics which must be considered When planning learning

personality

experiences.

Infqrmation can be adquired from teacher observation, anecdotal records,

0

informal needs and interests inventories, sociograms, and tests constructed

.1

to determine social and emotional characteristics. An astute teacher con-

sifters such findings in her planning for group and individual assignments.

et -t
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N.

W.

.

In summery, the emphasis in this section has been on to usb of data

.

in an' instructional setting. %ou have:

1, identified available information

2. recorded data .
%;

3. listed available materials by subject and level of difficulty

efi

4. iribanised data on the bas s of group and individual achieve

dent

S. identified 'skills to be developed, using test information

and skill outline

I
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GRDUP READING INVENTORY

.r

Description:

The Group Reading Inventory is a teacher-made test, constructed from

. t

reading material that the student is usinor may use in a content textbdOk.

sometimes called an Informal Group Inventory or Diagnostic Survey Test

'of Reading Skills.

It is composed of frem 25 to 30 questions, is given orally,. and may

be covered in one class period.

41
The purpose is to deteimine those reading skills in which the student

is deficient. It atso Can be used to measure growth in particular skills

after-concentrated attention has been given to them. It is not used eo ob-

tain ranks or grade scores.

Content area teachers discover that students may have difficulty in

reading skills and study skills in a specialized area even though they have

mastered those skills when applied to other content.

Qtestions should be asked to determine the students proficiency in each

of the following areas:

English:

a. Parts of a book
1. Table of contents ,

2 Index

3. Glossary
4. Biographical data
5. Introductory paragraph to a story
6. Summaries

b. Vocabulary
1. Meaning

a. General background of word meanings
(1) Selection of correct meaning from several dictionary

meanings.
(2) Antonyms, synonyms

2. Wcd recognition and attack
a. Divide word into syllables
b. Designate accented syllable
c. Note and give meaning of prefixes and suffixes
d. Chatse the pert of speech of word
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/

c. Comprehension
I. Note main idea 0

2. Recall pertinent supporting details

3. Draw conclusions; inferences
4. Note -sequence of ideas

d. Reading rate

e. Skimming and scanning

Mathematics:,

a. Reading a,verbal problem and stating it in one's own words

b. Adjusting one's reading to the requirements of the problem

c. Translating words iqpo symbols

d. Knowing the meaning of symbols

e, Understanding vocabulary

f. Noting the relationship in formulas and equations

g. Obtaining information from charts, tables, and graphs
t 7

Science: C.

a. Using parts of the book

b. Using resource (library) materials

c. Vocabulary (meaning from context)

d. Noting the main idea

e. Noting pertinent supporting details

f. Following directions 1

g. ATtawing conclUsions

h.
/ Applying theoretical information

i. Understanding formulas and equations

Social Studies:

a. Using parts of the book

b. Using resource' (library) materials

c. Using maps, pictures, charts, etc.

d. Vocabulary
e. Noting the main idea

f. Notihg pertinent supporting details

g. Drawing conclusions
h. Noting the organization of the material
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SOCIAL STUDIES - Diagnosis of Reading Skills .

DireCtions for making a iliagnostic test using the social studies textbc,k.

1.. _Use 26 questions.
2. -Write questions designed to measure the following reading skills in the

proportions as, shown below:

(1) Using parts of the book (5 questions),

(2) Using resource (library) materials (4 questions)
(3) Using maps. pictures, charts, etc. (4 questions).
(4) Vocabulary (3 questions)

15) Noting the main idea (3.questkons)

(6) Noting pertinent supporting. details (3 questions) .

(7) Drawing conclusions (3 questions)
(8) Noting the organization of the material (1 question)

3. Choose a reading selection of not'more than 3-4 .pages in length.
4. Have questions of skills* through #8 - vocabulary, main ideas,

details, conclusiOns, and organization--based on the readnig selection.

5. Explain to the pupils the purpose of the test and the reading skills the

test is designed to measure. As test is given, let pupils know the

a skill being measured.
. Read each question twice.

,7. Write the page reference of each question on the blackboard as the ques-
tion is read.

8. A pupil is considered to bc: deficient in any of the skills if he gets

more thaii'None question in any of the skills wrong. For example. if a

pupil gets two vocabulary questions wrong, he mill be considered
deficient in vocabulary. If he gets only one vocabulary question

if* wrong, he will not be considered deficient.

9. Form for tabulation:

Name,of class

Name of pupil

Section Teacher

Skills . .

Parti of Resource , Drawing, Con-

book Materials .Vocabulary clusions, etc. _
* * sr *

* , *

. (Star whatever the pupil is deficient.)

10. Form of test (sample)
(1) On 14,st page would you find the map that shows (name of map)?

Parts of (Shows use of map table found in front of a book.)

book (2) On what page does Chapter begin? What is the title of the

unit of which it a part? (Shows use of table of contents.)

(3; How can the introduction on pages help you in your study?
(Shows understanding of unit introduction.)

4
(4) Of what value are the questions, activities, and vocabulary

shown on pages for understanding the material in

the textbook? (Shows understanding of spedific textbook atudy

aids.)
(5) In what part of the book would you look to find the page refer-

ence of this topic: (Shows use

of index.)
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Use of (6) What library aid rill tell you the library number of the
Resources book so that you would be able to find it on

the shelves? (Shows knowledge of function of card

catalog.)
(7) What is a biography? (Shows knowledge of a type of reference

book.)
(8) Name one set of encyclopedias. Howare are the topics in

these arranged? (Shows knowledge of a type of reference
materials.)

(9) Name a library guide that will help you find a specific
magazine article. If you were to give
a report in class and you knew that most of your information
would be in current magazines, what guide would tell you
what magazine to use and what issue to umft for information
on your topic? (Shows knowledge of type of library guide
to research.)

Use of (10) What does the map on page show ybu? (Shows an understand-
maps, ing of fundamental idea en map.)
charts. (11) What do the black areas (or some other special feature) shown
etc. on the map of page represent? (Shows ability to read

information from a map.)
(12) Turn to page . Ask for some specific bit of information

that is shown by the chart. Example: Chart eming the
organization of thi federal government--"What arethe three
branches of our Federal government?" (Shows ability to
understand charts, diagrams.)

(13) Turn to page . Ask for some specific bit of information
that is shoby the Picture. Ask also for interprEtation.
Example: picture showing sod house on prairie--"What is
the settler's house made of?" "Can you tell why that type
of building material was usid?" (Shows abtlity to under-
stand and interpret picture)

t

READ PAGFA

Under- (14) Define
standing(15) What did "So and So" mean when he said (Word or-term
Vocabulmry to be defined from the comment must be pointed out to pupils.)

(contextual meaning)
(16) What is a

Noting (17) Questions to ask for only the main
main (18) points of informationmain ideas of the
ideas (19) leinger, more important paragraphs
Noting (20) Questions tc ask for specific bits of
details (21) informa, ion t.out the principal characters

:22) or ides.: ^f ale material.

Drawing (23) Questions whose answers are not completely
conclu- (24) found in the textbook. Questions beginning with
stone (25) "Why" making comparisons, predicting events, usually

measure drawing conclusions. Example: "Why did all the
pioneers brave the dangers to move westward?"

Seeing (26) Each author follows an outline in writing the information in
organization a textbook. In looking through the chapter (one from which

the reading selection was taken) write down the author's first
main topic

OR
:t you were to outline the material that you have read, what would
be the 1-2-3 main topics (headings) of your_outline?

-94
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Standardized Tests: Interpretation and Use of the Resultsl

If we would conceive of,our,problems in reading solely as hew;

to raise low scores on reading tests, our work would be much easier.

We would need to spend only a few minutes here today to develop

several alternative solutions to choose from, including the

possibility of performance contracting.

This would free us to spend our time on other important sounding

concerns such as comparing schools on the basis of, their percents

of pupils below minimum competence on New York State Pupil Evaluation

Program tests. In one school in this area, for example, the percent

of sixth-grde pupils scoring below minimum co'petence in reading .

increased 100% between 1966 and 1970 while in another school the

increase was only 20%. Is there any doubt as to which school

needs the most help? however, in the school' with the 100 increase,

the number of pupils below minimum competence increased from 5 to

10, and in the school with the' 20', increase the number below minimum

competent .e increased from 50 to 60.

I also wonder if you know that Mental Measurements Yearbooks

list 386 tests of personality and only 224 tests of reading.

'Obviously, personality is more important than reading:

In the foregoing I have attempted to illustrate three qf the

basic problems that plague testing today and reduce its effective-

ness a:, an educitional tocl. These are:

1. Lack of an adequate seL'of clearly stated educational
objectives,

1Speech given by Victor Taker at School Administrators' Workshop
on Reading held in Woodbury, Long, Island, N.Y., February 3 and 4,
1972. Mr. Taber is Director of the Division of Educational Testi.g
in the New York State Education Department.

I.
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2. Misuse of statistics and statistical data, and .

3. Making inferences and drawing conclusions on the basis
of insufficient or unrelated data.

We are not here today because we want to improve test scores,

even though we might not be here if they were improving. We are

here today because we are concerned about how to improve reading

achievement, or reading skills if you prefer that term.' And this

objective is only one part of our overall objective or,mission

in education; - that is "Ito prepare pupils to meet the changes

life and conditions as they will exist at the beginning of the

21st century" and "to help pupils live successfully today,

tomorrow and during what remains in this.century."

Of cow-se, we all know we should have a clearly stated set

of educational objectives. Many school systems and Departments of

Education have worked on developing them,, sorting them into ter-

minal and enabling, short-range and long-range, and then giving

them weights according to their relative importance. gut are

these objectives stated so clearly specifically that everyone

in every school and community really understands them? Are they

weighted to give them appropriate balance and emphasis? And,

most important, is everyone in the community - school administrators,

teachers, parents and pupils - definitely committed to them?

I believe long-range goals are especially important because,

without them, our short-range or immediate goals tend to take on

more significance than they deserve. 7Some short-range goals are

even inconsistent if we stop to think about them'with what we

very well know.are our long-range goals.

02 5'
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For example, we would like to have our pupils develop into

well adjusted, self-motivated and self - directed adults who will

be good citizens in the world of tomorrow, who will be able to

communicate well with each other ,and who will be able to live

comfortably, happily and successfully with each other and with

themselves. To be able to reach such goals-as these, we

instinctively know that justcgood teaching, indts traditional

sense, is not enough; our pupils must do more than go through

school conforming to'conventional modes of, behavior and giving

us back the pat answers we have taught them. However, when pupils

come up 4th low scores on a test, we have a tendency to-over-react,
4.

as if the only really important factor in the present and future

life of pupils is the ability to score high on a test.

In many low-score testing situations, we increase the pressure

on ourselves and on pupils to perform better according to our

short-range, or perhaps shortsighted,. standards. As a result, we

end up producing a teaching and learning situation that is a

complete contradiction ofl!what we want it to be. We may even

succ ed in teaching pupils to read or to. learn, but at the expense

of their interest in or liking for reading or learning. In doing

th1s, we reduce theiroself-confidence and self-concept (after

all, other pupils can do better in this seemingly so "very% very

significant" task), and thus, we lead pdpils to hate school,

society and even us.

Why do I take our time to recite these platitudes? Because

it is the only way I know to emphasite that, before we test, we

must really know lea we are testing, what we are testing and
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how important what' we are testing is to the accomplishment of all

our goals. Without a comprehensive set of clearly stated goals, we

cannot use, explain and evaluate test results properly, and we will

continue to be in real trouble when the scores are low. There is

no doubt that in order to improve what we are doing, we must use

measures that will help us determine how effective we are, but

what is the sense of measuring if we have no previously agreed

upon and carefully defined criteria to use in evaluating or inter-,

peting these measureJents.

If we were to list the goals of education, academic achievement%

would be one of them, and under that would be reading achievement.-

This implies that academic achievement. is less than 100% of all

our objectives and that reading has a still smaller weight.' What

is the proper weight at each grade-level grouping for academic'
.

achievement, and for reading in particular? I do not know, and

I doubt that anyone else does. But I think we can agree thAt the

development the ability to read, and all the enabling subskills

and attitudes required to reach an adequate level of reading com-

petence, is of central importance - the key to the attainment of

many other important educational goals in the noncognitive as well

as the cognitive area. Thus, even though a school district, or

we\as individuals, develop a well-thought out and sound overall

system of educational goals and weights, we must remember these

goals and weights are only ideal expressions of what we would like

to have happen to pupils under circumstances that are at least

average or above average, or perhaps ideal, and*for pupils whokare

at least average or above average.
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Of course we all know not all circumstances and pupils meet this

criteria. Many teachers and principals are faced with situations

where neither condition exists.- This means, therefore, that our

,goal systems must be flexible and that we must be ready to give

reading competencyas high a priority in'every school as individual

pupil needs require.
-

'We have a fixed period of time in which to achieve all our goals

with pupils -.about 13 years total. Pupils come to us with wide

variations in backgrounds, abilities and readinesses. Therefore,

we cannot °realr'istically expect all of our pupils to attain all our

objectives and with an equivalent amount of mastery. Either we must

give up some of our objectives for' some pupils, or we must have more

time. To me, it 4 as simple as that. Arid the crux of the situation

is making the right choice -- decidifig which goals are expendable,

whiell are partially expendable or postponable, and for which pupils --

and then deteimining our success or lack of it in accomplishing

only those goals that we have selected as possible of attainment.

I think this is a different kind of. perspective than some of

us now have when we evaluate'the results of our efforts, and cer-

tainly'a different perdpective than that used by many people in our

Communities when they evaluate our work

Think,ing in terms of this perspective, however, we also want

to remember that because it is very difficult to work out a system

'ood assessing, progress in meeting noncognitive goals, we tend to

assess progress toward only those cognitive goals than can easily

be measured,, and often let these Measurements stand alone for all
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Vb. e.

to see and use as indicators of our success in progressing toward

all the goals of education. When we mark pupils on the basis of

their achievement of academic or cognitive goals only, naturally

they feel this is all we think really important; When we 'show the

community only the changes in pupil behavior that relate solely

to cognitive or academic achievement, naturally the community will

rate the total school program'in terms of these changes only.

Therefore, unless we develop within ourselves and our pupils a

Proper perspective concerning the importance and use of achievement
a

test results, and help develop a similar perspective within the

community, results on achievement tests will continue to be the

sole basis for eiraluating the results of our efforts.

Of course, changing peoples' goal systems, their value systems

or what I refer to as their perspective -- is At easy, but it can

be done. This is 411ustrated by the story of the college fresh-

man the daughter of rather conservative parents - who wrote home

at the end of the first semester to the effect that shehad a new

address because the dorm had burned down, but hastened to write

that her parents shouldn't worry because as she jumped out the

second floor window she onlyoroke her arm. She said this wasn't

so bad because she met this wonderful intern at the hospital who

- offered to share his room with her so now she had a place to stay.

She continued in her letter, "now, none"of this is true, but I did

get 2 Cs and 2 Ds and one E for my final grades and I just want to

make sure you see theA in proper.perspective.

f-4
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Of course, the most important characteristic of a reading test,
A

or any test, is its validity. The traditional definition of

validity is "the extent to which a test measures what it is

supposed to measure". I prefer a* more recent definition' given in

the test service notebook that states validity is "the extent

to which a test does the job for which it is used " 'which means

that unless there is some general agreemention what we want a

school, a reading program, or a pupil to achieve - the job - it

is not possible to reach agreement on whether or not a test is

valid. Some people, fat'. example, will use the results of a test

as an indication of pupil and school needs; others will use the

same results as an indication of school quality; and yet others,

as a basis from which to derive self-concepts, feelings of self-

worth and confidence in or dismay over what they are accomplishing.

Without a clear statement of the purpose for which we are testing

and strict adherence to it, we put ourselves in'the situation of

the two women who were arguing across an alley from their respective

apartment windows. An observer remarked that they probably would

never be able to reach agreement because they werearguing from

different "premises"! .

Standardized tests, including standardized testslof reading,

are commonly used by schools for a large variety of vaguely defined

purposes - administrative, supervisory, instructional and guidance.

'14146.4All have norms for use in interpreting the test scores. Several

different types of norms are usually available - percentile ranks,

grade equivalents, and one firm or other of standard scores such

3J/
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as stanines. These norms are primarily intended to provide the

user with a means of comparing the present performances or achieve-
,a

ment status of his or her pupils wilithNthe performance of other

pupils in certdinrwell-defined reference groups or with their own

, performance at a previous or future point in time.

The Pupil Evaluation Program tests provide percentile rank

norms, also stanines which we call achievement levels, and .statewide

criterion reference pojnts called minimum competence scores.

Grade equivalents are'deliberately not used in the Pupil Evaluation

Program because their apparent simplicity leads to a variety of

misconceptions about pupils, their achievement status and their

needs. 2

Grade equivalents mislead -the user both when used as a status -

check of pupil achievement and when used as a measure of pupil

growth. If a second-, a fourth-, and a sixth-grade pupil obtains

a 4.0 grade equivalent score on different levels of a reading test,

I doubt if we would even consider providing 411 three pupils with

the same program of instruction. Yet the 4.0 grade equivalent

can easily be interpret c as an indication that all three have

similar achievement status and could benefit equally from the same

instruction.
4

Standardized test content changes from one combination of grade

leveld to the next. Regardless of where these clfnges occur on

various tetts'; it is safe to say that the content of everl, second-

grade stAndardized reading test is entirely different from that
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of the sixth-grade test. Therefore, when a.seconkgrade pupil
OF

obtains a 4.0 grade equivalent n a second-grade reading test,

it does not mean he reads as well as the average fOUrth-grade

pupil. It means hq reads'second-grade materials as well as the

average fourth-grade pupil. The revers4 is also true. A grade

equivalent of 4.0 obtained by a sixth grader on a sixth-grade .

test means he reads sixth-grade material as well as the average

fourth-grade pupa. I have purposely useka 1avge grade interval

here - second to sixth grade - to make the implications for needed

differences in instruction and instructional-materials apparent.

The same principles apply, however, even when the pupils or their

gpade-equivaiAt scores are 'only one; or less than one, grade apart.

In using percentile ranks to measure growth, a pupil is

usually compared with a peer group of"pupls with as similar

relevant characteristics as possible.. Thus, if a .second-grade

pupil scores /at the 10th, Oth, or 90th percentile in second grade

and maintains the same percentile rank in the third grade among

third graders, we say he has made normal progress. However

because the range of reading achievement increases among pupils

as they progress from grade to grade, we find that the normal

annual progres4 for a pupil at the 10th percentile can be as 19,

as a grade equivalent score of about .5 years and normal annual

progress for a pupil that maintainsihimself at the 90th percentile

as high as 1.5 years. Normal progress of one grade equivalent

for each year, which is what grade equivalent norms lead us to

expect from all pupils, can only be normally expected from pupils.
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who score close to or at the 50th percentile. Thus, if we' use

grade equivalents to measure. the effectiveneis ofa special)mading

program for very poor readers and find at the end of the,year'Ihat

they have only improved their scores _by onegrade equivalent ye \r,

we might conclude that in spite of -all our special effurts

had only made normal progress when, in effect, they made more

progress than they normally would have without a special program

and as much progressas the average reader.

Grade equivalents also complicate comparisons of pupil'achieve-
vt

vent in one subject with achievement in another.° A fourth grade

pupil who obtains a.grade equivalent score bf 6.0 on both a readihg

and a mathematics. test appears to many people to be achieving

equally wellein both subjects. Yet; because the range of achieve-

ment or, technically, the standard deviation of scores, is usually

greater in reading than tha.t in mathematibs, a 6.0.grade equivalent

might be equal to the 75th percentile on a reading test and the

95th percentile on a mathematics test. The same interpretation

applies to below grade level scores. A 2.0 grade equivalent score

for a fourth-grade pupil might be equal'to the 25th percentile_

in'reading and the 5th Percentile in mathematics. One final caution

concerning grade equivalent norms, and I am sure Mrs. Algozzipe

concurs in this - if half tile pupils in a second-grade clfti'obtain

grade equivalent scores of 4.0, I suggest that this does not mean

we automatically gout and buy fourth-grade-readers for them.

We need far more evidence than a grade equivalent scope' on a test

to'tell us the reading status of pupils and the appropriate

37



www.manaraa.com

materials and instruction they should receive.

I mentioned that the Pupil Evaluation Program 't in

addition to their percentile rank and achievement level or stanine

norms, have, minimum competence scores. Whefl-I see how the .concept
.

of these scores as common' statewide reference points is abused,

I sometimes wish we had never thought of them, or., at least, that

we had given them another 'name.
/44

Because the meaning of such-statistical interpretationd as

"40% of the pupils scored below the 25th pprcentj.le", or "20%

scored above the statewide median" is difficult te, grasp, we

asked the Department subject specialists to- look at the reading

and mathematics tests'and'pick a spectfic raw score on each't

that they felt a pupil should achieve in order to be able to _m

reasonable progress in a typical New York State classroom. We

called these raw scores minlmum competence points. In 1966 when

we did this, these points clubtved around the 23rd percentile

(ahout,23% of thepupils who tools the tests in 1966 had these or

lower scores), and so, to avoid the confusion of having a different

percentile rank .-or the reference point on each test at each grade

level, we arbitrarily made the raw score on each test that fell.

at the 23rd percentile the minimum competence point.

These points were never intended to be absolute standards.

No one yet, in this State, country, or anywhere else, knows or'has

been able to demonstrate exactly how well a third-grade or sixth- .

grade pupil should read - or even a high school graduate for that

matter. There are almost as many competencies as there are jobs
,

o.

4
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or tasks. In reading alone there is a minimum competency for

reading the local newspaper, and different levels of competency

are required for reading such tate.-ials as the New York TiMes,

college textbook, the income tax form, a traveler's guide, or an

installment payment contract.

The minimum competence scores on the New York State tests

.arp therefofte only statewide.reference criteria designed to

facilitate interpretation of the test scores. They represent

what reading and mathematics specialists believe is a reasonable

and desirable statewide level at which children should be able

to read in order to get the most benefit out of classroom activities

that nurmally take place in a typical New York State classroom.

.The percent of pupils below minimum competence is intended

to show schodl needs and not school quality. For-example, we

believed - and still do - that it is easier to understand one

school's needs and the significance of these heeds in relation to

those:of another if we say one school has 40% and the other 10%

of its pupils below minimum competence rather than say one school

has 40% of its pupils below the 23rd percentile of pupils tested

in '1966 and the other has 10% of its pupils below this 23rd

percentile. Thus, we tried to uncomplicate the situation by

avoiding lengthy technical and overly precise statistical inter-

pretations. But, we seem to have traded one problem for another.

In.place of complicated statistical interpretationstme are now

faced with the minimum competence ppints being used as absolute

standards and, in and of themselves, as determiners of program
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quality, school quality, educational quality and even cost effective-

ness. At this point, I would like, to make it very clear that a

school with 40% of its pupils below minimum competence in readirig

can be doing a very efficient cost-effective job, more so than

one with only 10% below minimum competence.

Pe9ple generally do not jump to conclusions about the ability

of a bus driver when he arrives late because of poor weather

conditions, '-ecause he drove slowly to protect the health and safety

of his passengers, because the mechanic failed to fill the tank

with gas, or because of a number of other variables that might,

have prevented him from arriving at his destination on time.

I believe, therefore, that most people will. not jump from low

test scores to cenclusions about the quality of pupil, teacher
f

or school performance, if they are made aware of and understand

the becauses - the effect'other variables can have upon test scores.

Standardized tests provide useful information for making

educational decisions, just as other types of relevant information

help us make other types of decisions. I like to think of reading

tests scores as degrees fahrenheit on a thermometer. If I want

to evaluate the quality of the climate here in this area, I would

compare average temperatures here with those Elsewhere. This

would make the thermometer readings, the measures of temperature,

more meaningful to me. Simila'rly'we compare reading test scores,

r measures of reading achievement, with those elsewhere to give

them more meaning to us. But just as temperature is not the only

factor to consider 'in evaluating climate, neither is'reading

achievement the only factor to c sider when evaluating school or

A
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program quality. In evaluating climate, we Bite naturally would

go further and relate temperature to other relevant information -

humidity, rainfall and the like- and then come to a decision.

We should do the same thing with normative scores on reading tests.

We should.,always relate the normative scores to other relevant

information before coming to a decision, or before letting anyone

else come to a decision.

All of us know that test results alone are not evaluations,

but many people do not. It is, therefore, our responsibility

not only to use test information properly, but also to make sure

insofar as we possibly can that every teacher, every parent,

every taxpayer and, yes, every.pupil knows what norms are for

and how.to use them properly. It is also our responsibility to

make sure that they have available other relevant information

such as humidity and rainfall in the case of climate, in order to

make their own informed evaluations and decisions.

Every day our pupils are going to school - learning and

growing - and we must let these pupils, ourselves, and the public

know how much they are-learning and growing. This will not just

happen. First of all, as I said, we need to develop a consensus

on overall objectives in order to get full value from test results,

in order to be able to interpret them within the perspective of

what they are validly measuring and how important what they are

measuring is in the total development of pupils. Second, in

Odescribing pupil achievement, we need to use statistics that
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.properly summarize and clarify test information. And finally,

we must not let test results stand°-alone. We must plate them

to all the variables that have an effect upon pupil achievement

so that neither we, nor the school staff, nor the public will be

tempted to.leap to conclusions about the quality of our programs

and our work on the basis of insufficient evidence.

Need I remind us that this is now a time for humility. Anyone

who feels he or she has all the answers. to what is good testing or

good education should check his or her assumptionwagain. We can

only work on our problems and through good, open communications

with each other and with the people in our school districts gain
41.

e

new insights which will help us contribute to solutions.

Perhaps the best direction we can take-at this time, one which

is process oriented, is to emphasize the need for individualized

instruction. We have talked about this for years but have only

been able to move in this direction slowly. Now with new techniques

for breaking down curricula and materials into discrete specific

performance objectives, with new classroom management systems,

and With learning and resource center developments, there is every

expectation that we can Move ahead rapidly and make this vital

learning process a reality. Individualized instruction, instead

of using tests as a basis of comparing one child's achievement

with that of another, uses tests to make sure that each child is

working on materials and is learning in a way that fully utilizes

his individual potentialities and meets his needs every hour of

the dAy and week. This process is the only humane way and the only

-4102
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.

efficient way. So often we have wasted, and still do waste, time

teaching pupils something that half of them already know or some-
,,-

that half are hot ready for.. I

As you know, the first-aprproack_tomard instividualized instruco
. tr

Lion is breaking down the curriculum into speCilic instructional

objectives or performance objectives - many, many of them, but all

related to achieving certain important overall general objectives.

Once this is done, each child can work on each detailed specific

objective until he has mastered it and then can move right on to

the next. In such a situation, pupils develop self-motivation and

the teacher becomes a helper, a facilitator. Every pupil leaves

behind him day by day a series of accomplishments - trueL some

pupils more accomplishments than others - but few if any leave

school every day with that dismal sense of failure that comes from

not being as good as the next one because he didn't pass a test,

because his scores are not up to norms or because he has been given

\

assignmentshe cannot understand and complete. VI a system of

individualized instruction, every pupil learns at a rate best

suited for him and at a time when he is properly prepared to learn.
4Learning becomes a way of life and a joy. When a pupil has achieved

an obje ive, he demonstrates his achievement by passing a mastery

test d smoothly goes on to doing the learning necessary to achieve

the next specific-objective and to pass thenext mastery test.

hope you will, forgive me for at times straying so far from

what seems to be testing. However, testing is only a. tool of

t-,

thing
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education; and what is good testing depends on what we 'think is

good education. The final thought'I would like to leave with you

is that we cannot afford to let education reduce itself only to

that which can be measured by tests.

p
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Section LI

Classroom Organization

Section II of this package suggests patterns to use in organizing a

diagnostic-prescriptive approach to instruction.

Staffing patterns determine who will provide the instruction., Some .

schools function with a classroom teacher for each roomful of students. Other

schools.oper to with teaching teams. In other instances teachers are

supported by aides, pare-professionals, volunteers, tutors, other students, or

by other staff members. Any of these organizational patterns can produce

an individualized reading program if the following provisions are built in:.

1. the systematic assessment of student interests, abilities, needs,

and achieved sills
2. The setting of long-and-short-range goals for each student

3. the continuous re-evaluation of needs and goals

4. the use of alternatives in methods an.d,,materials

5. individual assessment of mastery of skills

Task I

Complete the worksheet Assessment of Facilities to bring into focus what

you have to work with in your situation, what your eds are, and What

adjustments are feasible to help meet these needs.

Cr 1
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Asseisment of Facilities

1. Available Personnel

1. What special personal are presently available? (For example, teacher

educational aide, reading teacher, art teacher, parent volunteers;

high - school tutors.)

2. Are other teachers interested in sharing instructional responsibilities?

(For example, team teaching, cross-class or cross-grade grouping.)

3. What time is available for teachers to plan a systematic instructional

parogram? (For example, Common planning periods, released planning time,

professional development time).

4. What source is available for consultant or advisory service? (For example,

University in area, State Department personnel, other educational

agency).

5. What steps can you personably ,take to obtain more personnel if needed?

II. Instructional ACtivities

, 1. Which activities' might be accomplished equally well in large groups?

2. Which activities are best carried out in small group or individual

situations?

3. How can staff be deployed to provide for more efficient grouping

procedures?

4.1low can other personnel be used for follow-up activities? (Paid or
0

. volunteer; parents, students, senior citizens)

5. What steps can you personally take to improve the instructional setting?
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0

1. What additional space is'available for use in learning activities?

(For example, cafeterias, corridors, library, auditorium, classroom

interest centers).

2. What changes must be made in order to utilize the space available?

3. What steps can you personally take to improve the utilization of space

for instruction?

4. How does your own cl:hcoom fit the master plan which you have been

designing for an effective instructional setting?
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I

Task II Section It

Complete the foliating check list to determine whether you are uging your

classroom space effectiyeiy:
Ires No

1. Can the furniture be moved for flexibility of grouping

2. Does each piece of movable furniture make an
indispensable contribution to the instructional
setting?

. Are instructional areas locatl near facilities
needed?

4. Are electrical outlets accessible to instructional
areas?

5. Is storage apace ample and used efficiently?

6. Has proper consideration been given to appropriate

lighting?
heat?
ventilation?
water source?

7. Has space been kept open for instructional activities
requiring it?

8. Has space been planned for a variety of interest
centers?

9. Hai space been saved for independent study areas?

10. Has proper consideration been made for traffic
patterns?

1.10

If your worksheet reflects the need for change in your classroom

facilities, in what ways can you effect change'?

Make a list of priorities and take positive steps which you feel are

realistic in your situation.
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task III Section II
1

Make u scale drawing of your classroom, allowing one quarter inch for each

foot for the dimensions in length and width. Indicate windows, doors, apd other
,

space users in apprOriate places. Locate, by code, electrical outlets, chilk.

4
boards, water source, cupboard and closet space, and any other facilities found

in your room. A sample floor plan 14 included in this pac ge.

Make cardboard representations of furniture and equipent so that you can

experiment with different arrangements that would lend themselves to an

individualized approach to learning. (Furniture arrangement can define

boundaries for instructional areas without the use of f6rmal dividers.)

Keep in mind how your instructional settings lend themselves most readily

to the personnel that is available to you.

9
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The purpose of the worksheet labeled Orgenizationaj Plan is to help you

evaluate the effectiveness of your classroom arrang#men;. Complete the plan

by supply6g the needed information, using for objectives those which you used

recently in a lesson in your class.

A study of your ;6mpleted assignment sheuld help you 'determine whether

your room arrangement:

1. facilitates an orderly beginning and ending of activities

2. provides adequate space and equipment for requirements of instruction

3. meets the individual needs of students

4. allows for more than one aistructionallactivity at a. time.

A model ThreeDay,Organizational Plan for a Reading Time Block-

has been supplied in this package for your consideration.)

*V&
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4

Tick IV

Organisational Plan

Teacher Day

Assistance ° Time

,.

Section II
,

I. TeacherdirectedIactivities (These activities may be for individual, small

group, or largo" group instruction)

A. Objective(s)

B. Activity `to achieve each objective

,4
C. Material needed tOr each activity

D. Equipinent needed

Lr,catisn -of each activity

'9

A

F. Number of students involved in each activity

II Independent ctivities

A. Objective(s)
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B. Activity to achieve each .objective,

C. Material needed for each 'activity

D. Equipment needed

E. Location of each activity

F. Number of students involved in each activity

LII.Assistant.directed actvities (if pertinent)

(Use same format as above, A.F)

cP
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Section III

Instructional Program

The instructional program should bt based on a diagnotic system, on

an out cat reading skills, on prescriptions generate'd by individualr

needs, and on an efficient method of record keeping and evaluation.

Other packages ofthis resource kit have given you guidance in diag-

nostic techniques. Section 1 of this package has referred you to sources

for reading skills checklists, which are also diagrbstic in nature, help-

ing you to, determine individual strengths and weaknesses. Usually these

checklists are compiled from reading skills outlines. Such outlines help

you to plan sequences of lessens, to know what skills may be introduced

at grade levels preceding and following yours, and to prepare students

for more difficult skills. Other title's for this instrument are flow

charts, scope and sequence Ipides, atId reading skills lists.

Section I of this package mentions sources for obtaining p-epared

reading skills Ifsts.

Task I Section III

IdntifN the reading skills list used in your school. To determine

its value, ask those questions of yourself:

1. Does the list provide a simple sequence of skills which
can be used to determine learning objectives?

2. Can it be tapped at any point to assist in individualizing
instruction?

3. Can it be adapted to fit all student 'needs, interests, and
modes of learning?

4. Does it provide a developmental strand of skills, K-12?

5. Is it useful for content area teachers as well as for
classroom teachers of reading?

6. Does it indicate means for evaluating skills mastery?
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If there is no guide available to you, take steps to obtain or COa

pile one. Preferably it should be one that is used in all classrooms in

your school.
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Given a worklpg situation such as the one described below, the value

of instructional objectives conies into focus.

The teacher has determin the reaping strengths and weaknesses of the
.

student. A reading skill
!

list is available to provide the instructional

framework. Both the student and the teacher should now become involved

in establishing the instructional framework; both the student and the

teacher should now become involved in establishing the instructional

objectives. The teacher uses the agreed upon objectives for planning

specific instruction. The student becomes aware of growth as he sets

his objectives and works toward them. Serious consideration can be

given to planning a program thgt is realistic in terms-of the student's

capabilities.

I

Task II Section III

The worksheet Instructional Objective will he ;Iced in Task II and

Task III of this section. Using the worksheet, explore with s student a

possible area of weakness. Determine a suitable long-range objective and

a suitable short-range objective in terms of time, suitable activity, and

criteria for mastery. For example:

Long-Range

Jim will identifywith 92% accuracy the vowel
sounds heard ina 25 word list of one-syllable
words.

. Short-Range

Jim will identify words containing the long
"a" sound from a spoken 20 word list of one-
syllable words,with 90 percent accuracy.
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Be sure that ybur objectives are based on skills selected from a read-'

ing skills list in an area where your student demonstrates weakness. The

result is the first component of an instructional prescription which can

be taught and evaluated to the point of mastery.

Additiorial objectives.should be decided upon to make a *reasonable pro-
.

gram of instruction. As the student masters an objective, new ones are

added..

To simplify this task the State Education Department is constructing

a data bank of criteria-based objectives, which shoeld be available to schools

in'the fall of-4972. Many school systems have constructed their own banks

or are using commercially prepared systems.

Basic to the concept of individualizing instruction is the establishment

of independence in learning. The materials selected for instruction must

be self-directive in nature if this goal is to be reached. In Section I'

you listed materrals available, making note of subIrct and approximate

level of reading difficulty. (Package VI of this resource kit will give

you futtlier help in determining the latter.) You have also learned how

to determine the student's instructional leVel and his independent reading

level. When assigning materials for.him to do on his own, use his independent

reading level for best results. Students who are responsive to challenge,

who are persistent in their study habits, and who have a long gitention

span enjoy work in more difficult materials. However, the average student

cannot-sustain interest and effort When given too difficult a task.

With the increased availability of multi-media materials, a balance

of learning materials should be sought. Care is needed in selecting ap-

propriate materials for the particular objectives Which have been determined.

Matching materials and instructional objectives for an individualized



www.manaraa.com

program is a demanding task which requires thorough knowledge of a great

variety of supplementary instructional media. It is best accomplished

on a school-wide,basis by maintaining a listing of available materials,

catalogued by skill, coded for difficulty, and centrally located.

Task III Section ITI

To obtain practice in selecting materials for specific purposes, choose

several items which you feel would be appropriate for attaining the stu-

.

dent objectives you listed for tasklII, Worksheet on the Instructional

Obiective_. Try to achieve balance in media. Keep in mind the.student's

independent reading level, his.intereics, and independence in work habits:

Aslign the work to him. Ask him to evaluate its usefulness to him and

the measure of his success with it.
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Not all instructional objectives need to be handled in independent

or individual situations. Activities and materials chosen for instruc-
,

tiori often determine grouping arrangements, particularly when groups of

students share common objectives:

The following guide is useful:

1. Large group arrangements facilitate introduction to

0-- new content, discussions, and summaries. Listening
to reading for enjoyment can be,done by large groups.
Seldom is this arrangement suitable, however, for
other reading tasks.

2. Small group instruction operates best for skill de-
velopment, interest grouping, social,.or project
assignments.

3. Individual work is necessary for enrichment, special
skill development, or special learning needs.

4. Tutoring functions 'best for special problems.

Task IV Section II

Select an'instructional objective which you have identified as a need

in your classroom. Plan your grouping, supplying the information requested

on thp worksheet for Task IV. r'n your classroom assess results of the

instructional activity.

4
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-RationAle for Particular Grouping Pattern

Objective:

..)Grouping Pattern( :

Staff Pattern(s):

Material(s):

fssessment of this Grouping:

1. Objective attained

2. Efficiency in time

3. Efficiency in staff use

4. Effectiveness of mater-
ials

Very
Unsatisfactory Satisfactory Satisfactory

Task IV
Section III
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In a diagnostic-prescriptive reading program, record keeping is essential.

In completing the tasks in this package,you now have for use a number of

record sheets. These sho.Uld be an aid, not a burden, to your planning.

7

Task V
Section III

If you feel your record keeping is not adequate, review your s slkusing

these questions as a guide:

1. Is your method for retrieving standardized test

scores easily accessible?
r

2. Is your system for recording diagnostic test data

effective?

3. Do you have a system for recording individual

progress in prescribed objectives?

4. Is data easily retrievable from these records?

5. Do you involve the student in record keeping for

himself?

6. Can the records be maintained by other staff

members?

7. Are your records easily interpreted by other staff

, members?

8. Are your records kept, in a central easily accessible

location?

9. Is the form of record keeping consistent (i.e.,

in well marked folders, in a loose-leaf binder, on

index cards in a file)?

Yes No
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You have completed the tasks in Package V, Classroom Manaerint. In

Seotion.I you learned how to collect and use data. Section II gave suggestions

for arranging the physical plant which you have been assigned. It also

discussed the effective use of staff equipment and space. Section III explored

means of carrying out an individualized instructional program. As you
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develop and use your material, you may discover easier methods, short cuts for

econimizing on time, or improved techniques for classroom management. Share

your expertise, Add a descriptive passage to this package for use brodier teachers.
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